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: 1. GIRIS

Egitim, bireyin davranislarinda kendi yasantisi yoluyla istendik degisimler meydana getirme surecidir (Erturk,
1972). Egitimin sinif icinde viicut bulan hali olan 6gretme-6grenme siireci, 6gretmenlerden 6grencilere bilgi
aktarimi olarak tanimlanabilir. Ogretim, 6grencilere 6gretmen tarafindan belli 6gretim yéntem ve teknikleri
kullanilarak istendik bilgi ve becerilerin kazandirilmasi veya istenmeyen bilgi ve becerilerin degistirilmesi
olarak tanimlanabilir (Clarke, 2012; Houston ve Thompson, 2017; Munna ve Kalam, 2021). Ogretme-
o0grenme siireci, temel olarak bes adimdan olusmaktadir (Mehrens ve Lehmann, 1991):

« Amaclarin ve 6gretim hedeflerinin belirlenmesi,

. Ogretimin iceriginin belirlenmesi,

« Uygun 6gretim yonteminin belirlenmesi,

- Ogretimin gerceklestirilmesi,

« Sonuglarin él¢iilmesi ve geri bildirim sunulmasi.

Besinci adim olan o6lcme ve degerlendirme bir sistemin saglkh bir bicimde isleyip islemedigine iligkin
fikir sahibi olmamizi saglar. Clinkli 6lgme ve degerlendirmenin temel amaci, bir seyin niteligi veya degeri
hakkinda yargida bulunmaktir. Bu amag gerceklestirilirken tanimlamaya calistigimiz sey yalnizca 6grencilerin
neler yapabildikleri degildir. Degerlendirmenin amaci bunun G&tesine ge¢cmekte ve degerlendirme yoluyla
“Ogrencilerin basari diizeyi nasildir?, Performanslari nasildir?, Ogrenciler yeterince &grenmisler midir?,
Ortaya koyduklari calismalar ve drlinler yeterince iyi midir?” sorularina cevap verilmeye calisilmaktadir.
Clnkl degerlendirme, bir “karar verme siireci” olmakla birlikte degerlendirmenin tek bir yargiya indirgenmesi
degerlendirme surecini sig bir hale getirmektedir (CERI, 2008; Clarke, 2012; Ebel ve Frisbie, 1991). Sonu¢
olarak élcme ve degerlendirme, veri toplama ve karar verme sireclerini icine almaktadir. Clarke
(2012) 6lcme ve degerlendirme tiirlerini Tablo 1'deki gibi siniflandirmistir.

Tablo 1. Olgme ve Degerlendirme Trleri

Sinif ici

Secme amaclhi

Uluslararasi izleme ve T e et

degerlendirme

Ulusal izleme ve

degerlendirme
degerlendirme

Belli bir egitim kade-

Sinif ici 6gretime anlik geri

Belli sinif ve yas dlizey-
lerinde egitim sisteminin

Belli sinif ve yas diizey-
lerinde egitim sistemleri-

mesinden bir bagkasi-

araliklarla

araliklarla

Ama K63 .
¢ bildirim saglamak bitinune, izleme amaciyla | ne iligkin karsilagtirmali na gegece ogrenle
- o o ~ leri secmek veya is
geri bildirim saglamak geri bildirim saglamak o A
guclne yerlestirmek
Sikik Ginliik Her 3-5 yil gibi dizenli Her 3-5 yil gibi diizenli | Yillik veya yilda birkag

kez

Degerlendirilen grup

Butin dégrenciler

Belli bir sinif ya da yas
dlizeyinde belirlenen

Belli bir sinif ya da yas
diizeyinde belirlenen

Sinava girebilecek
bitin égrenciler

veriler toplaniyor mu?

cinin bir b&IUmMU olarak

6meklem Ormeklem
Godzlemden, kagit-kalem i ) Genellikle goktan Genellikle coktan seg-
. 9 .. Genellikle coktan segmeli ) s . % . d
Format testlerine kadar degis- secmeli ve kisa cevapll | meli ve kompozisyon
ve kisa cevapli sorular .
mekte sorular tipi sorular
Mufredatin . Genellikle birkag konu Genellikle bir veya iki Temel konu alanlarini
Butin konu alanlari
kapsami alaniyla sinirl konu alaniyla sinirl kapsar.
Ogrencilerden bagka | Evet ancak dgretim stire-
09 : ¥ Vet ancar ogreim sure Genellikle evet Evet Nadiren

Puanlama

Genellikle basit ve
informel

Basitten karmasik teknikle-
re kadar gesitlilik gbsterir.

Genellikle istatistiksel
olarak karmasik teknikler
kullanilir.

Basitten karmasik tek-
niklere kadar cesitlilik
gbsterir.




SINIF iCi DEGERLENDIRME

: 1.1. Sinif ici Degerlendirme

Sin

cer

if ici degerlendirme, dizey belirlemeye déniik dederlendirmeden ¢ok bicimlendirici degerlendirme

cevesinde gerceklesmektedir. Ogrenme, bir 6gretme-6grenme siireci baglaminda gerceklesmektedir.

Degerlendirme, bu siirecten bagimsiz veya ona sonradan eklemlenen bir parca olmaktan ziyade 6gretimin
ayrilmaz bir parcasidir (Angelo ve Cross, 1993; CERI, 2008; Clarke, 2012; Ebel ve Frisbie, 1991; Houston

ve

Thompson, 2017; OECD, 2015; Vero ve Chukweemeka, 2019; Wilson, 2018). Clnkl 6gretmenlerin

ogrenciler hakkinda karar vermeleri gerekmektedir ve karar verme surecinde veriye ihtiyaci vardir.

03§
bir

retmenler; &grencilerin gelisimi, 6gretim programinin degeri ve 6gretimin etkililigini degerlendirmekte ve
yargiya varmaktadir. Egitimde bu baglamda verilen kararlar dérde ayrilabilir (Mehrens ve Lehmann,

1991):

Ogretimle ilgili kararlar: Okulun ve 63gretmenin temel rolil, 6grencilerin 6grenmesini kolaylastirmaktir.
Dogru bir sekilde yapilan degerlendirme, 6grenmeyi gelistirir cinki 6gretimi Gstlenen égretmenle 6gre-
nen 6grenciye katki saglar.

Rehberlikle ilgili kararlar: Ogrenciler kariyer planlamada ve kisisel gelisimleri siirecinde yénlendirmeye
ihtiyag duyabilirler. Olcme ve degerlendirme bu anlamda égrencilere katki saglar. Rehberlige yénelik
sorulardan bazilari sunlar olabilir: “Ogrenci mezuniyetten sonra ne yapmali?, Calisma becerilerini ge-
listirmeli mi?, Universitede hangi bélimi okumal?” Ogrencilerin rehberlige iliskin rasyonel kararlar ver-
mesi i¢in dogru bir benlik algisina sahip olmasi gerekmektedir. Yetenek ve basari testleri ile ilgi ve kisilik
envanterleri, 6grencilerin gercekgi bir benlik algisi gelistirmelerine olanak saglar.

Yonetsel kararlar: YOnetsel kararlar; segcme, siniflandirma ve yerlestirme kararlarini icermektedir. Buna
ek olarak yénetsel kararlar, program gelistirme ¢alismalarini kapsamaktadir.

Arastirma ve program degerlendirme kararlari: Arastirma ve program degerlendirme kararlari, daha
6nce bahsedilen kararlarin dayandigi kararlardir. Arastirma, siklikla belli bir karara yoénelik degildir. Daha
ziyade gelecege donuk olasi butun kararlarin isabetli bir sekilde alinmasini kolaylastirir.

Sinif ici de@erlendirme uygulamalarinin odak

o ' noktasi, 6grenme sirecinidesteklemektir. Buylzden
| Sinif ICI d@g@f/@ﬁd/fme sinif ici degerlendirme uygulamalarinin 6grenmeyi
uygu/ama/ar/n/n Oda/( nokz‘aS/ ve Ogretimi destekleyecek sekilde acik bir amaci

ogrenme sdrecini desz‘ek/emekﬂ_r_.“

olmahdir. Bu amaglar, 6grencinin hazir bulunusluk
dlzeyini belirlemekten tutun da 6grenciye yil sonu
notu vermeye kadar cesitlendirilebilir.

Sinif ici degerlendirme uygulamalarinin acik bir sekilde amacini belirlemek icin asagidaki sorular sorulabilir:

Degerlendirme hangi amacgla yapilacak? Elde edilen 6grenme kanitlari 6grenme sirecini iyilestirmek
icin nasil kullanilacak?

Kim degerlendirilecek? Biitiin sinif mi yoksa sinif icinde belli bir alt grup mu? (Ornegin Tiirkce dil yeter-
ligi sinirl 6grenciler)

Ogrencinin hangi davranis 6zelligi degerlendirilecek? (Ornegin kazanima ulasma diizeyi, beceri diizeyi vb.)
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Degerlendirme, 6gretimi ve 6grenmeyi degistirmek ve gelistirmek amaciyla teshis temelli kullanilabilecek
bitlin etkinlikleri icine alan bir siire¢ olarak tanimlanmaktadir. Bu tanim altinda degerlendirme; go6zlem,
O0dev ve basar testi gibi o6grencilerin calismalarinin ve ilerlemelerinin analizine dayanan bircok 6l¢cme
uygulamasini icine almaktadir (Boston, 2002; Clarke, 2012; Cullinane, 2011).

Ogretimde 6lcme ve degerlendirmenin cesitli rolleri vardir. Bicimlendirici degerlendirme 6gretim sirecini
izlemek amaciyla yani 6grenmenin planlandigi gibi gerceklesip gerceklesmedigini ortaya koymak
amaciyla uygulanmaktadir. Diizey belirlemeye (not vermeye) yoénelik dederlendirme ise dgretim
slirecinin sonunda (bir linitenin veya dénemin sonunda) égrencinin bir sonraki agamaya gecmeye
hazir olup olmadigini belirlemek ve 6grenciye not vermek amaciyla gerceklestirilmektedir. Bu iki
farkl degerlendirme yaklasimi, test gelistirme ve gelistirilen testlerin sinif icinde kullanimina iligkin
farkli uygulamalari beraberinde getirmektedir (CERI, 2008; Ebel ve Frisbie, 1991; OECD, 2015; Vero ve
Chukweemeka, 2019; Wilson, 2018).

: 1.2. Bicimlendirici Degerlendirme

Sinif icindeki bigimlendirici degerlendirmenin temel islevi, 6gretme-6grenme sirecinin nasil ilerledigine
iliskin 6gretmene ve 6grenciye geri bildirim vermektir. Béyle bir geri bildirim, 6gretmenin 6gretim yéntem
ve materyallerini revize etmesine olanak saglar. Bicimlendirici degerlendirme sik araliklarla oldukga detayli
bilgilerin toplanmasini gerektirir. Veriler; 6gretmen gézlemleri, sinif ici sézel sinavlar, ev 6devleri ve kisa
sinavlar araciligiyla toplanabilir (Ebel ve Frisbie, 1991). Elde edilen veriler 63retimi ve 6grenmeyi, égrenci
ihtiyaclarini kargilayacak sekilde uyarlamak ve gelistirmek icin kullanildiginda degerlendirme bicimlendirici
héle gelmektedir. Yani 6gretmenler 6drencilerin nasil bir ilerleme ve gelisim gdsterdiklerini, nerelerde
problemler yasadiklarini bildiklerinde, bu bilgiyi 6gdretime iliskin gerekli dizenlemeler yapmak igin
kullanabilirler. Bunun sonucunda ise 6grencilerin 6grenmesi daha gelismis olur (Boston, 2002; Vero ve
Chukweemeka, 2019).

Dizey belirlemeye yonelik sinavlar ise Unite sonu sinavlar veya final sinavlaridir. Dlizey belirlemeye
yonelik degerlendirmenin temel islevi, bir 6gretim sdrecinin sonunda 6grencilerin basari duzeylerini ve
0 zamana kadar yapilan calismalarin nasil ilerledigini belirlemektir. Bicimlendirici degerlendirme ile
karsilastirildiginda, diizey belirlemeye y6énelik degerlendirmede sonu¢ odaklilik s6z konusudur.

Sinif ici de@erlendirme yaklasimlarini kullanan égretmenler gesitli 6grenci ihtiyaglarini karsilamaya daha
hazirdir. Clnkd bu 6gdretmenler 6gretimi farkli 6grenci dizeylerine goére farklilastirarak ve uyarlayarak
Ogretimde adaleti saglamaya calisirlar. Buna ek olarak sinif ici degerlendirme yaklasimlarini benimseyen
o6gretmenler, 6grencilerin kendi 6grenmelerinden sorumlu olmalarini ve 6grenmeyi égrenme becerilerini
gelistirmelerini saglarlar (CERI, 2008; Cullinane, 2011).

Bicimlendirici degerlendirme, 6grenciler arasinda adaleti saglamasi bakimindan biyik énem tasimaktadir.
Bicimlendirici degerlendirme yaklasimini kullanan okullar sadece genel kazanimlar elde etmemekte,
Ozellikle basari duzeyi dusik 6grencilere yonelik de yuksek kazanimlar elde etmektedir. Bicimlendirici
degerlendirmede 6gretim ve degerlendirme sureglerinin bireysellestiriimesi vurgulanmaktadir ancak
merkezi standartlar ve uygulamalar genel olarak buna zarar vermektedir (OECD, 2015). Yalniz bigimlendirici
degerlendirme yaklasimini benimseyen okullarda 6grenciler arasi basari farkliliklari azalmaktadir.

Bicimlendirici degerlendirmenin temel ilkeleri asagida listelenmistir (MEB, 2020):

- Etkili ders planinin ve 6grenme etkinliklerinin icine gomaltddr.

« Ogretmen ve dgrenciye, 6grenme siirecine iliskin rehberlik eder.

« Her bir 6grenciye 6zeldir, yapicidir ve guduleyicidir.

«  Geri bildirimle isleyen, ¢ift yonli bir etkilesim strecine vurgu yapar.

- Olcitlerin anlasilmasini ve 6grenme hedeflerinin paylasilmasini destekler.
- Ogrencilerin gelisim siireclerinin farkinda olmalarina yardimci olur.
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Ogrencilere 6z ve akran degerlendirme bilinci kazandirarak 6grenci ve 6gretmenlerin yansitma becerilerini
gelistirir.

Aile ve 6gretmen arasindaki is birligini gelistirir.

Geri bildirimlerle ailenin de 6grencinin gelisimi hakkinda bilgi sahibi olmasini saglar.

Her 6grencinin uygun geri bildirimlerle desteklenmesi hélinde gelisebilecegdi fikrini destekler.

Bicimlendirici degerlendirme asagida belirtilen 6grenme ortamlarinda belirgin bir bicimde aciga
cikmaktadir (MEB, 2020):

Ezber ve tekrar yerine degerlendirmenin yontemi ve icerigi hususunda 6zgiinlige ve derinlige odakla-
nan,

Ogrenciler icin dnemli kararlar almada iyi hazirlanmis ama sinirl miktarda diizey belirleyici degerlendir-
meler iceren,

Ogrencilere 6grenmelerini gésterme ve gelistirme firsati sunan etkinlik ve gérevler iceren,

Diizey belirleyici degerlendirme dncesinde 6grencilerin kendine gliven ve yeterliklerini gelistiren,

Sistematik ve yapici geri bildirim bakimindan zengin olan,

Dizenli ve surekli olarak 6grenciye durumunu bildiren yapilandirlmamis (s6zll, anlik) geri bildirim
bakimindan zengin olan,

Ogrencilerin kendi 6grenmelerinde sorumluluk almasina ve kendi ile akranlarinin gelisimlerinin deger-
lendirilmesine imkan saglayan.

Bicimlendirici degerlendirme etkinlikleri tasarlanirken asagidaki konularin miimkiin oldugunca
dikkate alinmasi gerekmektedir (MEB, 2020):

Bicimlendirici degerlendirme etkinliklerinin acik ve anlasilir hedefleri olmalidir bdylece 6grencilerin et-
kinliklere katihmlari ve rolleri daha iyi belirlenmis olur.

Konuya 6zgd, yapici, hizli ve kolayca geri bildirime imkan saglayacak sekilde etkinlikler tasarlanmalidir.
Ogrencilerin performanslari veya gérevleriyle ilgili 6gretmenleri veya akranlariyla konusmalarina ve
tartismalarina imkan saglayacak yollar / stirecler diisiintilmelidir.

Ogrencilerin giiclii oldugu ve gelistirmesi gereken hususlara iliskin dgrencilere geri bildirimler sunulmali
ve Ogrencilerin beklenen durum ile mevcut durum arasindaki boslugu doldurmalarina olanak saglan-
malidir.

Akran degerlendirme, akrandan geri bildirim alma ve 6z degerlendirme yapma olanaklari 6grencilere
verilmelidir.

Sinif icinde bicimlendirici degerlendirme tekniklerinin kullanilmasina déniik cok sayida gerekce
vardir (Cullinane, 2011; Shepard ve digerleri, 2020):

Distinme becerilerini aktif hale getirmekle birlikte 6grencilerin
ogrenme stirecinde aktif rol almalarini saglar.

Sinif i¢i bigimlendirici

degerlendirmenin

dgrencilere sagladiklar

Geri bildirim almalarini ve ilgili geri bildirimleri gelisim amaciyla
kullanmalarini saglar.

Bilimsel fikirleri yeni durumlara uyarlayip ilgili durumlarda

kullanabilme durumlarini gelistirir.

/AN

Derse aktif bir bicimde katilmalarini ve duislncelerini  sinif
arkadaslariyla paylagsmalarini saglar.
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Bicimlendirici  de@erlendirmenin  amaci

" Bicimlendirici - dedgerlendirmenin  bgrencilerin neleri bilip bilmediklerine iliskin
v o oo . - bir anlayis kazanmak ile 6gretim ve 6grenme
amaci ogrenC//er/n neleri b///,O siireclerine geri bildirim sunmak oldugundan

bilmediklerine /'//Sk/'/') bir an/ay/§ 6gretmenler tarafindan yuritilen sinif ici

g6zlem ve sinif ici tartisma uygulamalarinin

kazanmak ile ég”fe[/m ve O’g’renme bu kapsamda 6nemli bir yeri vardir (Boston,
2002). Ogretmenlerin, soru sorma ve sinif

SU/’GQ/@/’/'/?G ger/' bildirim sunmaktir. Il i¢i tartisma olanaklarini 6grencilerin bilgi

ve anlayisini gelistirmek icin kullanmalari
Onerilmektedir. Yalniz bir taraftan da 6gretmenlerin basit ve olgusal sorulardan ziyade yansitici sorular
sormalari ve dgrencilere cevaplarini sunmasi icin yeterli zaman vermeleri 6nerilmektedir. Bu kapsamda
asagidaki stratejiler dnerilmektedir (Boston, 2002):

« Bir soru veya konu hakkinda 6grencilerin cift olarak veya ki¢lik gruplar halinde tartismalarini saglayiniz
ve gruptan bir temsilcinin sinifin tamamiyla grubun diisiincelerini paylagmalarini isteyiniz.

« Bir soruya birkag olasi cevap sununuz ve 6grencilerin bu olasi cevaplari oylamasini isteyiniz.

« Butlin ogrencilerin bir cevap yazmasini isteyiniz ve daha sonra secilen birka¢ cevabi yuksek sesle
okuyunuz.

« Daha az sayida ve uzun testler yerine daha ¢ok sayida ve kisa testler uygulayiniz.

« Ogrencilerin yeni edindikleri bilgi ve becerileri en gec bir hafta icerisinde degerlendiriniz.

« Bicimlendirici degerlendirme kapsaminda portfolyo gibi degerlendirme yaklasimlarini kullanmaya gay-
ret ediniz.

: 1.3. Sinif ici Degerlendirmede Kullanilan Olgcme Araclari

Ogretmenler sinif ici degerlendirmede genellikle basari testlerini kullanmaktadir. Ancak basari testleri ile
ogrencilerin Ust dizey zihinsel 6zelliklerini 6lgmek glctir. Bu nedenle 6gretmenlerin basari testlerine ek
olarak alternatif 6lcme araclarini ve yaklagimlarini kullanmalarinin énemli oldugu disiintimektedir. Alternatif
Olcme araglan genel olarak gozlem formlari, performans ve proje 6devleri olarak distinilebilir (Ebel ve
Frisbie, 1991; Popham, 2017).

Sinif i¢i degerlendirme kapsaminda ¢ok sayida 6lgme araci kullaniimaktadir. 6Igme araclari genel olarak
secmeye dayali 6lcme araclari ve yapilandirmaya dayali 6lcme araglar olarak ikiye ayrilmaktadir.
Secmeye dayali olgme aracglar, sinif ici degerlendirme kapsaminda sikhkla kullaniimaktadir ve bu
Olcme araglarinda 6grencilere bir madde kokiine ek olarak 6grencilerin secebilecekleri secenek takimi
sunulmaktadir. Secenek takiminda dodru cevaba ek olarak celdiriciler yer almaktadir ve &grencilerin
secenekler arasindan dogru cevabi se¢cmeleri beklenmektedir. Se¢meye dayali maddelerin yalnizca alt
diizey zihinsel ozellikleri olctiigline iliskin genel bir kani olsa da yaratici 6gretmenler tarafindan st dizey
zihinsel ozellikleri O0lcen se¢meye dayali maddeler olusturulabilmektedir. Se¢meye dayali maddeler de kendi
icinde c¢oktan sec¢meli ve eslestirmeli maddeler olarak ikiye ayrilabilir (Popham, 2017). Yapilandirmaya
dayali 6lgme araglar, 6grencilerin kendilerine sunulan gdreve veya soruya yonelik cevaplarini kendilerinin
olusturmalarina, duslincelerini organize etmelerine ve sunmalarina olanak saglayan ol¢cme araglandir.
Secmeli maddelerin hazirlanmasi zor, puanlanmasi kolay ve etkili iken yapilandirmaya dayali maddelerin
hazirlanmasi kolay, puanlanmasi ise olduk¢a guctir. Yapilandirmaya dayali maddeler genel olarak kisa
cevapli maddeler ve uzun cevapli maddeler (kompozisyon tipi maddeler) olarak ikiye ayrilir (Popham, 2017).
Bu iki tir o6lgme aracina ek olarak ogrencilerin Ust diizey zihinsel ozelliklerinin 6l¢lilmesinde performans
gorevleri, proje 6devleri ve portfolyolar kullaniimaktadir. (")Igme ve degerlendirmenin temel ilkelerinden
biri olan 6lcme araclarinda cesitlilik ilkesinin saglanmasi ve bitiinciil degerlendirmeye olanak
saglamasi bakimindan bahsi gecen élcme araclarinin hepsinin sinif ici degerlendirme kapsaminda

kullaniimasinin uygun oldugu diistiniilmektedir.
11
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SINIF iCi DEGERLENDIRME

Sinif ici degerlendirme kapsaminda kullanilan 0Olcme araclarina dayali yapilan baska bir siniflamaya
gore ise 6lcme degerlendirme ikiye ayrilmaktadir. Bunlar geleneksel ve alternatif (tamamlayici) 6lcme
degerlendirmedir. Geleneksel 6lcme degerlendirme, hem 6l¢me aracinin hem de uygulama sireglerinin
standardize edildigi ve karsilastirilabilir sonuclar elde edebilmek icin hep ayni bicimde uygulanan ve
puanlanan testlerden olusmaktadir. Geleneksel 6lgme degerlendirme kapsaminda; ¢oktan se¢meli sorular,
kisa cevapli sorular, dogru-yanlis sorulari, eslestirme sorularive acik uglu sorular kullanilmaktadir.

I_ ) . . ) Kutlu (2006)'ya gore geleneksel ol¢gme
| Alternatif O/Qme degef/end/fme degerlendirme 6grencilerin problem ¢ézme,

araclarr  kullanilarak — 6grencilerin ~ ©estrel ddsunme, arastrma yapma - ve

yaratici disiinme gibi st diizey zihinsel

ust dizey zihinsel Ozelliklere  szelikierini sicmede yetersiz kalmaktadir.
U/a§ma O’L’izey/e/’/ be//'/'/eneb/u I?u n.edenle ogrencilerin ust diizey zihvinsel

ozelliklere ulasmada ne diizeyde oldugunu
belirlemek  amaciyla alternatif ~ 6lgme
degerlendirme araclarinin  kullanilmasinin
uygun olacagl dusinilmektedir. Tablo 2'de geleneksel ve alternatif 6lcme dederlendirme yontemleri
sunulmakta, tabloyu takip eden kisimda ise geleneksel ve alternatif 6lcme degerlendirme ydntemlerinin
detaylarina yer verilmektedir (Aksu, 2013; MEB, 2020).

Tablo 2. Geleneksel ve Alternatif (Tamamlayici-Otantik) Olcme Degerlendirme Yéntemleri

Geleneksel élcme degerlendirme yontemleri Alternatif (tamamlayici) 6lcme degerlendirme yéntemleri

« Coktan se¢meli sorular « Performans gorevi

+ Kisa cevapli sorular « Ogrenci iiriin dosyasi (portfolyo)
« Dogru yanlhs sorulari « Kavram haritasi

« Eslestirme sorulari + Yapilandiriimis grid

+ Acik uclu sorular « Tanilayici dallanmis agag

« Kelime iliskilendirme testi
- Proje
« Poster

- Oz degerlendirme

« Akran ve / veya grup degerlendirmesi

Yukarida bahsedilen alternatif 6lcme degerlendirme ydntemlerinden performans gérevi, portfolyo, poster
ve projelerin degerlendirilmesinde asagidaki puanlama araglari kullanilabilir:

« Kontrol listesi
« Dereceleme 6lcegi
Dereceli puanlama anahtari

1.3.1. Geleneksel Olcme Degerlendirme Yoéntemleri

1) Coktan Secmeli Sorular
Bir sorunun cevabinin, 6grenciye sunulan segenekler arasindan secilerek belirlenmesini gerektiren sorulara
se¢cmeli sorular denir. Secenek sayisi ikiden fazla oldugunda ise bu tur sorular coktan se¢meli sorular olarak
adlandirilir. Coktan se¢cmeli sorularda 6grenciden beklenen, soru kékiini okuyup sorunun cevabini diisiinmesi
ve buldugu cevabi secip isaretlemesidir. Coktan se¢cmeli sorular zaman kazandirdigindan ve ekonomik
oldugundan egitimde en yaygin kullanilan 6l¢me degerlendirme yontemleri arasindadir.



OGRETMEN REHBER KiTABl:]

2) Kisa Cevapli Sorular
Kisa cevapli sorulara verilecek cevaplar, tek bir sozclik ya da sayidan olusabilir. Dolayisiyla hem sunulan
cevap ¢ok kisadir hem de puanlama ¢ok az zaman almakla birlikte nesneldir. Bunun bir sonucu olarak
kisa cevapli sorular, her egitim dlizeyindeki 6grencilere uygulanabilir niteliktedir.

3) Dogru / Yanhs Sorulari
Ogrencilerden verilen bir dnermenin dogru ya da yanhs olduguna iliskin yargilarini belirtmelerinin istendigi
sorular dogru yanlis sorulandir. Dogru yanlis sorularinin en 6nemli dezavantaji, 6grencilerin tahminle
dogru cevabi bulma oranlarinin %50 olmasidir. Bu durum bu sorularin sans basarisini artirmaktadir.

4) Eslestirme Sorulari
Birbiriyle ilgili olan ve iki grup halinde verilen bilgi 6gelerinin eslestirilmesini iceren soru tirtdir. Eslestirilmesi
istenen bilgi gruplari; terimler ve onlarin tanimlari, semboller ve onlarin adlari biciminde olabilir.

5) Acik Uclu Sorular
Acik uclu sorularda 6grencilerden belirtilen bir durumla ilgili bildiklerini yazili olarak sunmalari beklenir. Acik
uclu sorularda cevabin icerigdi, niteligi ve uzunlugu bakimindan yanitlayici serbest birakilir. Bu soru turleri,
ogrencilerin yaratici diisinme, elestirel disiinme, problem ¢6zme gibi st diizey zihinsel o6zelliklerinin
Olculmesine olanak saglar.

1.3.2. Alternatif Olcme Degerlendirme Yéntemleri

1) Performans Gorevi
Ogrencilerin  bir konudaki bilgilerini, becerilerini, anlama diizeylerini ve disiinme ahlskanliklarini
yansitmalarina olanak saglayan cesitli durumlarin  olusturuldugu degerlendirme amacgh calismalara
performans gorevleri denir.

Performans gorevleri araciligiyla hem Uriin

|| Performans  gdrevieri,  6grenmeyi

pe/(/SZ‘//’me amac/y/a dgfenc/'/e/’/n Sah/p gorevleri &grencilerin st diizey zihinsel

- . \ ozelliklerinin gelistirilmesi ve 6l¢iilmesinde

O/dUk/af/ b//g Ive b@C@/’ //ef / kU//anaf ak siklikla  kullanilir.  Performans  gorevleri,

gunltk hayatla iliskilendirilmis bir Griin — 6grenmeyi pekistirme amaciyla grencilerin

sahip olduklari bilgi ve becerileri kullanarak

Offaya kOyma/af/ esasina dayanan glnlik hayatla iliskilendirilmis bir Girin ortaya
Uygu/ama/a/’d/f, Il koymalari esasina dayanan uygulamalardir.

hem de siire¢ degerlendirilir ve performans

Performans gorevleri, bireysel yapilabilecegi
gibi grup calismasi seklinde de yapilabilir. Grup ¢alismasi, 6grencilerin sosyal, iletisim ve is birligi becerilerinin
gelisimine olanak saglar.

Egitim-Ogretim faaliyetlerinde 6grencilere birtakim performans gorevleri verilebilmektedir. Performans
gorevlerine 6rnek olarak

- yaratici performanslar (sergi, dergi, gazete, pano, tarih seridi, rol oynama vb.),

- yazili gorevler (arastirma raporu, makale, kompozisyon, acik uglu sorulari cevaplama, calismalar vb.),

+ sunumlar,

« sinif disi calismalar (islenecek konu hakkinda bilgi toplama, metin okuma, goriisme yapma, etkinlikte

kullanilacak materyalleri hazirlama vb.) gibi etkinlikler gosterilebilir.
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Ogrencilerin performanslari belirlenirken iki tiir performansa dayali degerlendirme yapilabilir:

¢ R’

Sinirlandiriimis Yanith Sinirlandiriimamis Yanith
Performansa Dayali Degerlendirme Performansa Dayali Degerlendirme

Performansa Dayali Degerlendirme

Uzun sirec ve veri toplama Herhangi bir konuya iliskin daha uzun

gerektirmeyen, genellikle sinif icerisinde stire¢  (bir hafta-bir ay) ve okul disi
6gretmen kontroliinde gerceklestirilen faaliyet gerektiren, bilginin toplanmasi,
performansa  dayali  degerlendirme ¢ozlimlenmesi ve diizenlenmesi gibi
taradar. genellikle problem ¢6zmeye yonelik

etkinlikler iceren performansa dayali
degerlendirme turtdr.

Performans gorevleri dort temel béliimden olusmaktadir:

1. Tanimlama: Ogrencilere verilen gorevin ait oldugu ders, sinif diizeyi, kazanim, konu, 6grenme ciktilari
ve puanlama ydntemi gibi genel bilgilerin tanitildigi bélimdir.

2. Gorev: Ogrencilere ¢c6ziim bulmalari / arastirmalari gereken bir problem durumunun verildigi bélimduir.

3. Yonerge: Ogrencilerin gérevlerini yerine getirirken dikkat etmesi gereken hususlarin tanitildigi kisim
olup gorev dncesi, gorev sirasi ve gorev sonrasi olmak lizere li¢ boyutta ele alinan bélimdyir.

4. Puanlama: Ogrencilerin gérevlerinin degerlendiriimesinde kullanilacak ara¢ ve yéntemlerin (dereceli
puanlama anahtari ve formlar gibi) bulundugu bolimdir.

2) Ogrenci Uriin Dosyasi (Portfolyo)

Portfolyo &grencilerin donem veya yil icinde yaptiklari calismalarin belli olcitlere, sistematige gore
organize edilmis bir koleksiyonudur. Portfolyonun icinde bulunmasi gereken materyaller belirli bir siraya
ve sistematige gore yerlestirilir.

Portfolyolarin ve projelerin degerlendirilmesinde puanlama anahtarlarinin  kullanilmasi uygundur. Bu
kapsamda portfolyolar degerlendirilirken bitiinlik, tertip ve diizen, yansitma gibi oOlcttler dikkate alinir.
Ogrenciler portfolyolarini hazirlarken organize etme ve sentez yapma becerilerini kullanirlar ve belli bir
konuyu ne kadar 6grendiklerini en iyi sekilde ortaya koymaya calisirlar. Bu slrecte 6grenci, portfolyoya
koymak icin neden o Urlinu sectigini ve se¢cme Olcltlerini anlatir, 6gretmen de buradan yola cikarak
o6grencinin nasil ve ne kadar 6grendigini belirlemis olur.

3) Kavram Haritasi
Bir konu ile ilgili kavramlar ve bu kavramlar arasi iliskilerin grafik olarak gosterildigi iki boyutlu semalara kavram
haritasidenir. Kavram haritalar 6grencilerin kavramlari nasil algiladigini ve sentezledigini anlamada kullanilir. Yeni
bilgiler, eski bilgiler (izerine insa edilmektedir ve bu sekilde anlaml 6grenme gerceklesmektedir. Kavram haritalari
egitimdefarkliamaclaricin kullanilabilir.Buamacglar; birkonunun 6gretimi, 6grenmenin kolaylastiriimasi, 6grenme
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strecinin kontrol edilmesi, kavram yanilgilarinin ortaya cikarilmasi ve 6grenci basarisinin degerlendirilmesi
olabilir. Bununla birlikte kavram haritalar egitim siirecinin basinda 6grencilerin hazir bulunusluk dizeylerini
belirlemek, siireg icinde nasil bir gelisim gosterdigini goérmek, 6grenme eksikliklerini tespit etmek ve siirecin
sonunda da sireci degerlendirmek amaciyla egitim sisteminin bitin siireclerinde kullanilabilir.

4) Yapilandiriimis Grid

Kavram haritalarina benzer sekilde yapilandiriimis grid de 6grencilerin anlamh 6grenmelerini dl¢meyi
saglayan bir yontemdir. Yapilandinlmis gridde konu ile ilgili kavramlar, sayilar, resimler, tanimlar,
esitlikler veya formdiller gelisigiizel sekilde kutucuklara yerlestirilir. Bu kapsamda yapilandiriimis gridde
ogrenci yasina ve seviyesine bagh olarak 9, 12 veya 16 kutucuk sirasi ile numaralandirilir. Bu temel
yapi olusturulduktan sonra O0gretmen ilgili kutucuklara bazi kavramlar yazar. Daha sonra ise 6grencilere
sordugu sorular yoluyla 6grencilerin dogru kutucuklarn belirlemesini bekler. Bazi sorularin cevaplari
diger sorularin cevaplarini da kapsayabilir. Yapilandiriimis grid kapsaminda sorulan sorularin her birinde
birden fazla kutucugun secilmesi s6z konusu olabilir. Yani bir bakima bu yéntem coklu secim sorularina
benzemektedir.

5) Tanilayici Dallanmig Agac

Tanilayici dallanmis adag, 6grencilerin belli bir konuda neyi bildiklerini ve neyi bilmediklerini ortaya
¢ikarmak amaciyla kullanilan bir tekniktir. Bu yontem, dogru yanlis testlerine benzetilebilir ancak dogru
yanls testlerinde sorular genellikle birbirinden bagimsiz sekilde sorulur. Tanilayici dallanmis adacta ise
sorular birbiriyle baglantiidir ve 6grencinin verdigi karar sonraki sorularda kararlarini etkilemektedir.
Tanilayici dallanmis aga¢ hazirlanirken dogru ve yanhs ifadeler temelden ayrintiya dogru giden bir siraya
gore dizilir ve 6grencilerden dogru secimi yapmalari beklenir. Bu sekilde 8 veya 16 secimlik bir ifadeler
listesi ile son bulan bir dallanmis agac olusturulur.

6) Kelime iligkilendirme Testi

Bu test 6grencinin zihinsel yapisini ve bu yapidaki kavramlar arasindaki baglantilari géormemizi saglayan,
kavramlar arasindaki iliskilerin yeterli olup olmadigini veya anlamli olup olmadigini belirleyebilmemize
yardimci olan bir yontemdir. Kelime iliskilendirme testinin uygulanmasi asamasinda belli bir sire icerisinde
herhangi bir konu ile ilgili verilen anahtar bir kavramin cagristirdigi kelimelerin cevap olarak sunulmasi
beklenir. Yani 6grencilerin ilgili anahtar kavramla ilgili akillarina gelen tim soézcikleri belirlenen sire
dahilinde yazmalar istenir. Bu sekilde kavramlara iliskin 6grencilerin zihinlerinde olusan yapinin anlamh
olup olmadigi ve kavramlar arasindaki anlamsal yakinlik ortaya konulmaya calisiir. Bu yontem de hem
ogretim hem de degerlendirme stireclerinde kullanilabilmektedir.

7) Proje

Performans gorevlerine kiyasla daha genis kapsamli ve daha uzun erimli olmasinin yani sira daha
Ust dizey zihinsel oOzelliklerin kullanilmasini gerektiren projeler, degerlendirme siirecinde kullanilan bir
yontemdir. Proje calismalari, 6grenciler tarafindan bireysel ya da grup olarak gerceklestirilebilir. Proje
konusu ogrenci tarafindan veya ogretmenin hazirlamis oldugu bir konu listesinden se¢cme vyoluyla
belirlenebilir. Ogrenciden projenin amacini, takip edecegi yollar, kullanacagi malzemeleri ve karsilasmasi
muhtemel durumlari 6nceden planlamasi beklenir. Gegerli ve guvenilir degerlendirmeler yapilabilmesi
amaciyla 6gretmenler tarafindan dereceli puanlama anahtarlari 6nceden gelistirilmeli ve 6grenciler
projeye baslamadan 6grencilerle paylasiimaldir. Dereceli puanlama anahtar, 6grencilerin Urlinlerinin
nasil degerlendirilecedi ve nelere dikkat etmeleri gerektigi konusunda 6grencilere kilavuzluk etmektedir.
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8) Poster
Bir konu ile ilgili olarak bireyin 6grendiklerinin cizimini yansittigi bir gorsel olusturma c¢alismasidir.
Ogrencilerin  poster calismalarinin  degerlendirilmesinde dereceli puanlama anahtarlar  kullanilabilir.
Posterler, bir projenin veya sistemin proje veya sistem hakkinda bilgisi olmayan okuyuculara temel
yonleriyle tanitilmasini icine almaktadir.

9) Oz Degerlendirme
Ogrencilerin kendi 6grenme siireclerini, basari diizeylerini ve dgrenme sonuclarini degerlendirmelerine
dayanan bir yontemdir. Bu yontemde oOgrenciler degerlendirme sireclerine aktif olarak katilarak neleri
ogrendiklerini ya da hangi konularda problemlerinin oldugunu belirlemis, gelisimlerine paralel olarak
kendi dgrenme sireclerinde sorumluluk Ustlenmis olurlar. Oz degerlendirme kapsaminda &gretmenler
tarafindan dereceli puanlama anahtarlari, kontrol listeleri veya acik uglu sorular kullanilabilir.

10) Akran ve / veya Grup Degerlendirmesi
Ogrencilerin  sinif arkadaslarinin  hazirladigi  édevleri, arastirmalari, projeleri, raporlari ve calismalari
degerlendirmelerini icine alan akran degerlendirme 6grencilerin degerlendirme sirecine aktif bir sekilde
katilmalarina olanak saglar. Ogrenciler, akranlarinin calismalarini  degerlendirirken kendi elestirel
disiinme becerileri de gelisir. Oz degerlendirmede oldugu gibi akran degerlendirme kapsaminda da
dereceli puanlama anahtarlari, kontrol listeleri ve acik uclu sorular kullanilabilir.

Bir grup o©grenci tarafindan is birligi icinde gerceklestirilen bir calismada grubun ne kadar basaril
oldugu, grup basarisinda grup Uyelerinin katkilarinin belirlendigi bir yontem olan grup degerlendirme,
0z degerlendirme ve akran degerlendirme gibi o6grencilerin degerlendirme siirecine katilmalarina firsat
saglar. Grup degerlendirme kapsaminda da 6z dederlendirme ve akran degerlendirmede oldugu gibi
dereceli puanlama anahtarlari, kontrol listeleri ve acik uclu sorular kullanilabilir.

1.3.3. Puanlama Araclari
Alternatif Olcme degerlendirme ydntemlerinden performans gorevi, portfolyo, proje ve posterlerin
degerlendirilmesinde kullanilan puanlama araglarina iliskin aciklamalara yer verilmistir (Aksu, 2013; MEB,
2020).

1) Kontrol Listesi
Kontrol listesi, bir 8lcme araci olarak kullanilabildigi gibi bir 6gretim araci olarak da kullanilabilir. Ogrencinin
bir davranisi 6grenmesi ya da bunun degerlendirilmesi evresinde neleri, hangi sira ile ve nasil yapacagini
izlemek amaciyla kullanilir.
Ogrenciden beklenen performansin en énemli gézlenebilir yanlarini icerir. Kontrol listeleri daha cok
streci Olcer ve kurallara uyulup uyulmadigini, belirli islem yollarinin izlenilip izlenilmedigini, bir davranisin
gosterilip gosterilmedigini belirlemede 6nemlidir.
Kontrol listelerinde, degerlendirilmek istenen oOzellikler “var / yok”, “evet / hayir” gibi kelimelerle veya bu
kelimelerin yer aldigi sGtunlarin “x” gibi sembollerle isaretlenmesi yoluyla belirtilir.



OGRETMEN REHBER KiTABl:]

2) Dereceleme Olcegi ’
Ogrenci calismasinda gdsterilen belirli kavramlarin, becerilerin,
islemlerin ya da tutumlarin ne oranda kazanildigini tespit etmek Hatirlatma
icin kullanilan araclardir. i e o e

Dereceleme oOlcekleri 6grencinin performansina not vermek
amaciyla da kullanilabilmektedir. Ancak performans hakkinda

belirlenirken rakam degerleri
(4-3-2-1) kullanilabilecegi gibi

ayrintili bilgi saglamamaktadirlar bu nedenle performansa dayali
performans tanimlayicilari

degerlendirme yapabilmek icin performans gorevlerinin analitik

. y - . da (mikemmel, iyi, orta
dereceli puanlama anahtarn  kullanilarak  degerlendirilmesi ( il 7

tavsiye edilmektedir. gelistirilmesi gerekli) kullanilabilir.

Dereceleme 6lceginin hazirlanmasina gorevin icerigini de dikkate
almak kaydiyla beklenen performansta belirtilen hususlar ele
alinarak olcutlerin hazirlanmasi ile ise baslanmalidir.

3) Dereceli Puanlama Anahtari (Rubrik)
Dereceli puanlama anahtari; 6grencinin bir kavram, durum veya olaya iliskin bilgisini ifade etmesi veya
bir 6devi yapmasiyla iliskili olarak 6grencinin yeterlik diizeyini belirlemeye yonelik bir puanlama sistemidir.
Dereceli puanlama anahtari araciligiyla 6grencilere glicli ve zayif yonleri hakkinda geri bildirim verilir.
Dereceli puanlama anahtarlarinda performansin gerceklesebilecedi farkli nitelik duzeyleri belirtiimekte
ve tanimlanan her performans diizeyi icin belirlenen puan verilmektedir. Ogretmenler dereceli puanlama
anahtarlarindan elde ettikleri sonuglari ayrintili olarak inceledikleri, 6grenci basarisinin yilksek ya da
disuk olma nedenlerini sorguladiklari zaman 06grenme-6gretme sirecini uygun sekilde dizenlemis
olurlar. Dereceli puanlama anahtari; butlncil puanlama anahtari ve analitik puanlama anahtar olarak

ikiye aynhr.
‘{\ Dereceli Puanlama Anahtari /\’
Biitlinciil Puanlama Anahtari Analitik Puanlama Anahtarn
Ogretmenin genel siireci veya Performans VEya Urdndn
Urind  bir butiin  olarak ele parcalarinin ayri ayri

allp  parcalanna  ayirmadan puanlanmasi daha sonra da

puanlamasi esastir. bu ayr ayri verilen puanlarin
toplanarak  toplam puanin

hesaplanmasi esastir.

1.4. Sinif ici Degerlendirmede Geri Bildirim

Bicimlendirici degerlendirme kapsaminda 6grencilere verilen geri bildirim, 6grencilerin mevcut bilgi ve
becerileri ile o zamana kadar edinmis olmasi gereken bilgi ve beceriler arasindaki farki anlamalarina
yardimar olur. Ogrencilere sunulan en yararli geri bildirim, 6grencilere hatalari ve eksikleriyle ilgili sunulan
bilgiye ek olarak 6grenme eksikliklerini kapatabilmeleri ve performanslarini gelistirmeleri icin neler
yapabileceklerine iliskin yonlendirmeleri icine alir. Bicimlendirici degerlendirme kapsaminda sunulan
geri bildirim, bltlin 6grencilerin basarabilecegine iliskin beklenti ve inanci destekler (Boston, 2002; MEB,
2020; Popham, 2017). Geri bildirim genel olarak 6gretmenler tarafindan sunulurken égrenciler de
bicimlendirici dedgerlendirme kapsaminda 6z ve akran degerlendirme araciligiyla énemli bir rol
oynarlar. 17
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Sinif ici degerlendirme kapsaminda 6grencilere geri bildirim verilirken asagidaki hususlara dikkat
edilmesi gerekmektedir (MEB, 2020):

Bicimlendirici degerlendirme etkinliklerinde 6grenci ve / veya veliye 6lcme araglarinin kanit gosterilerek
geri bildirim verilmesi daha etkili olacaktir.

Geri bildirimlerin s6zli ve yazi olmasinin yaninda séz o6tesi denilen jest, mimik ve beden diliyle de ola-
bilecegi unutulmamaldir.

Ogrencilere saglanacak az destek / yarnm destek veya ydnlendirme hi¢ destek saglamamakla aynidir.
O nedenle geri bildirimlerin 6grencilerin gelisimine yonelik acik ve net yonlendirme yapmasi gerekir.

Egitim siUrecinin 6nemli bir parcasi olan velilerle daha etkin bir iletisim kurulmalidir, 6grencilerin cals-
malarina verilen yazili geri bildirimler velilere kontrol amacli génderilebilir.

Ayrica iletisimin hizli, etkili ve masrafsiz olmasi icin sinif bazinda veliler icin farkh iletisim kanallar
yoluyla gruplar olusturulabilir. Bu gruplar Uzerinden yapilacak paylasimlar ile bilgilendirmeler ve geri
bildirimler aninda sunulabilmelidir. Ancak 6grencilerin bireysel gelisimiyle ilgili durumlar genel gruplarda
tartistimamalidir.

3

Hatirlatma

Bicimlendirici degerlendirme
stirecinde etkili ve zamaninda
verilen geri bildirim égrenme
stirecini ve ciktilarini nemli
Olctide gelistirmektedir.

s

ingiltere Degerlendirme Reform Grubu (2002) tarafindan derlenen &gretmenlerin geri bildirim
vermede kullanmalari 6nerilen ana ilkeler asagida belirtilmistir (MEB, 2020):

Geri bildirim her bir 6grenci icin belirlenen 6grenme ciktilarina odaklanmali ve akranlarla karsilastirma
icermemelidir.

Sozli ve sozsliz dil, 6grencilere sahip oldugu becerileri hakkinda gli¢ll bir mesaj vermelidir.

Geri bildirim, basari ve gelisime odaklanmali; diizeltme ya da dogrulama eksenli olmamaldir.

Geri bildirimler beklenen seviye ile 6grencinin durumu arasindaki acigi kapatacak onerileri icermelidir.
Ogrencilere kendi calismalarini gelistirme / iyilestirme sansi verilmelidir.

Ogrenciler kendilerini ve akranlarini degerlendirme becerilerinin gelistirilmesi icin egitilmelidir.

Geri bildirim sik sik ve zamaninda (hemen) verilmelidir.

Ogrencinin mevcut akademik durumunu tanimlamali ve yargi ifadesi icermemelidir.

Ogrencilerin kisilik 6zelliklerine degil 5renme ortaminda gelistirdikleri 6zelliklerine odaklanmalidir.
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SINIF iCi DEGERLENDIRME

: 2. CALISMANIN AMACI

Bu calismanin genel amaci, 6gretmenlerin sinif ici degerlendirme yeterliklerini gelistirmektir. Bu genel

amaca bagh olarak asagidaki alt amaclarin gerceklestirilmesi hedeflenmektedir:

« Bicimlendirici degerlendirmeye olanak saglayan alternatif 6lcme degerlendirme yontemlerinin kullanimi
konusunda 6gretmen yeterliklerinin gelistirilmesi,

+ Kullanilan alternatif 6lcme degerlendirme ydntemlerinden performans gorevi, portfolyo, proje ve posterin
puanlanmasinda kullanilan kontrol listesi, dereceleme 06lcedi gibi puanlama araglarinin gelistirilmesi ve
kullanimi konusunda 6gretmen kapasitesinin gticlendirilmesi,

« Etkin bir geri bildirim sireci isletme ve dgrenmenin dedgerlendiriimesinden ziyade &6grenme icin degerlen-
dirmenin 6n plana c¢ikariimasi amacglanmaktadir.

Bu amaclar dogrultusunda ingilizce dersinin 10. sinif 6gretim programlarindan farkli bilissel diizeylerde
7 kazanim secilmis ve bu kazanimlara yonelik bicimlendirici degerlendirmeyi destekleyecek sekilde agirlkl olarak
alternatif 6lcme ve puanlama araclar gelistirilmistir. Bazi kazanimlar icin ise acik uclu sorular ve calisma kagitlar
da hazirlanmistir. Secilen kazanimlara yonelik tek bir 6lcme araci gelistirilmemis, bunun yerine kazanima uygun
olabilecek cesitli lgme araclari gelistirilmistir. Secilen kazanimlar icin gelistirilen 6lcme araglarinin 6gretmenlerimiz
tarafindan Ornek alinarak burada yer almayan kazanimlara uyarlanmasi ve ilgili kazanimlarin bilissel diizeyleri
dikkate alinarak 6lcme araci gelistirmede 6gretmenlerimize rehberlik edecegi diistintiimektedir.

Olcme araclari, 6grencilerde kazanima ait genel beceriler ile derse 6zgii becerilerin hem gelistiriimesine
hem de élciilmesine olanak saglayacak sekilde olusturulmustur. Ornegin bir performans gérevinde icerigine
bagli olacak sekilde bilgi okuryazarligi, iletisim, is birligi, yaratici diisiinme ve inovasyon, problem ¢ézme ve
elestirel diisiinme gibi kazanima ait genel beceriler ile bilimsel siire¢ becerileri ve akil ydrtitme gibi derse
0zgu becerilerin 6l¢tilmesi ve gelistirilmesi amaglanmistir.
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3. SINIF iCi DEGERLENDIRME ORNEKLERININ YAPISI

Hazirlanan rehber kitaplarda sinif ici degerlendirme ornekleri iki bolimden olusmaktadir. Birinci bolim,
ogretmen sayfasidir ve sinif ici degerlendirme 6rneginin nasil kullanilmasi ile puanlanmasi gerektigi konularinda
dgretmene rehberlik etmektedir. ikinci bdlim ise égrenci sayfasidir ve dgrencilere verilmek lzere hazirlanmig
sinif ici degerlendirme 0Ornegini icermektedir. Bu sinif i¢i dederlendirme ornekleri, 6rnegin yonergesi ve
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degerlendirilmesinde kullanilacak puanlama araglarindan olusmaktadir.

Kazanimin biligsel dlzeyi
Bloom Taksonomisi esas
alinarak belirlenmistir.

Bazi 6rneklerde bilissel
dizey belirlemede
kazanimin aciklamasi
esas alinmigtir.

Onerilen siire tahmini
olarak verilmigtir.
Ogrencilerin diizeyine ve
sinif ortamina gére bu
sure 6gretmen tarafindan
azaltilabilir veya
arttirilabilir.

Kazanimi élgmek igin
kullanilan élgme aracini
gbstermektedir.

Bu bélimde kullanilan
Olcme aracinda
degerlendirmenin nasil
yapilmasi gerektigi
gbsterilmektedir.

Bu bélimde égrencilere
verilebilecek geri bildirim
Ornekleri gbsterilmektedir.

Ogrencilerin
performanslarina bagl
olarak 6grenci bazli farkli
geri bildirimler verilebilir.

1. BOLUM - OGRETMEN SAYFASI

: IN-CLASS ASSESSMENT SAMPLE 14

Bu gorselin bulundugu
sayfalar 6l¢me araciyla ilgili
o6gretmene bilgi vermektedir.

SUBJECT ENGLISH
GRADE 10
THEME DIGITAL ERA

LEARNING OUTCOME

E10.8.51. Students will be able to make comments on innovations by

stating causes and effects.

COGNITIVE STAGE Apply
RECOMMENDED TIME | 15 minutes
ASSESSMENT TOOL Diagnostic Tree

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to make the right choices from the given

propositions (statements) regarding ‘innovations’.

ASSESSMENT

Students will get 1 point for each correct choice until reaching the exits. In

order to get 3 full points, the students must reach the 6" Exit.

Part 1 A student who reaches Exit 6 makes the right choice by choosing
‘F’ for the 1% proposition (statement) and reaches the 3 proposition
(statement). By choosing ‘T’ for the 3 proposition (statement), s/he makes
the right choice and reaches the 6" proposition (statement). S/he makes the
right choice by choosing ‘F’ for the 6™ proposition (statement). In this case,

the student makes 3 correct choices and gets 3 points.

Part 2 A student reaching Exit 6 makes the right choice by choosing ‘F’ for the
15t proposition (statement) and reaches the 3 proposition (statement). By
choosing ‘F’ for the 3 proposition (statement), s’he makes the wrong choice
and s’/he makes the wrong choice by choosing ‘F’ for the 7™ proposition
(statement). In this case, the student makes 1 right and 2 wrong choices

and gets 1 point.

FEEDBACK

Students who reach the wrong exit are recommended to review the topic
of ‘Digital Era’.

Considering the achievements of the majority of the class, it is
recommended that studies should be carried out to eliminate them if

incomplete or incorrect learning and misconceptions occur.
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Il. BOLUM - OGRENCI SAYFASI

Bu gérselin bulundugu sayfalar
6lcme aracinin uygulanacagi

dgrenci sayisI kadar ¢cogaltilarak
6grencilere verilecektir.

/'\,\\‘
IN-CLASS ASSESSMENT SAMPLE 14 V‘\

DIAGNOSTIC TREE
INNOVATIONS

Below is a diagnostic tree containing True (T) / False (F) propositions (statements) about innovations.
If you think the given proposition (statement) is true, you should choose ‘T’ option, if you think it is
false, you should choose ‘F’. You will be able to reach one of eight different exit points by choosing
True (T) / False (F) starting from the first proposition (statement).

You will get 1 point for each correct choice until reaching the exits. The highest score you can get
is 3 points.

Consider the relation of the reasons and their results about innovations of our digital era while
determining your choices.

1. Technological devices such
as electric cars, smartphones,
and cameras are all useless
and a waste of money as
people can do any job that
those devices do.

v v

2. Since they may be used for
education and training,
smartphones can be highly
helpful for personal and social

3. Every type of digital
technology has the potential to
be used in ways that either help

people or harm them.

growth.
T | F T | | F
4. Social media is always . . 6. Excessive use of . )
e 5. Because using social . X 7. Electric cars are getting more
ERGIEID (B CUSRIED &S media can have both positive dioitaltechnologyislalways and more popular since they
people want to check it nd bad impacts. we should good for children's mental re environmentally friend!
constantly without even a uase it f:sc z’nsi'la)ls ou health because it helps aaeng havc:a zeero :ni,issi‘.:’)nsy
realising it. P v- them make a lot of friends. .
T F T F T F T F

[ 15t Exit ] [ 2nd Exit ] [ 3™ Exit ] [ 4th Exit ] [ 5t Exit ] [ 6t Exit ] [ 7t Exit ] [ 8th Exit ]
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Il. BOLUM - OGRENCI SAYFASI

Bu gérselin bulundugu sayfalar
6lcme aracinin uygulanacag

o6grenci sayisi kadar ¢cogaltilarak
6grencilere verilecektir.

/'\,\\‘
IN-CLASS ASSESSMENT SAMPLE 14 V‘\

DIAGNOSTIC TREE
INNOVATIONS

Below is a diagnostic tree containing True (T) / False (F) propositions (statements) about innovations. If you
think the given proposition (statement) is true, you should choose ‘T’ option, if you think it is false, you should
choose ‘F’. You will be able to reach one of eight different exit points by choosing True (T) / False (F) starting
from the first proposition (statement).

You will get 1 point for each correct choice until reaching the exits. The highest score you can get is 3 points.

Consider the relation of the reasons and their results about innovations of our digital era while determining
your choices.

1. Technological devices such
as electric cars, smartphones,
and cameras are all useless
and a waste of money as
people can do any job that
those devices do.

v v

2. Since they may be used for
education and training,
smartphones can be highly
helpful for personal and social
growth.

3. Every type of digital
technology has the potential to
be used in ways that either help

people or harm them.

|F T||F

! | | |

4. Social media is always : ; 6. Excessive use of
o 5. Because using social . .
addictive for everyone as . s digital technology is always
. media can have both positive . 8
people want to check it X good for children's mental
. and bad impacts, we should X
constantly without even 5 [ (O] health because it helps
realising it. P V- them make a lot of friends.

7. Electric cars are getting more
and more popular since they
are environmentally friendly

and have zero emissions.

T F T F T F T F

[ 18t Exit ] [ 2N Eyit ] [ 3" Exit ] [ 4th Exit ] [ 5t Exit ] { 6th Exit ] [ 7t Exit ] [ 8th Exit ]
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10

Secilen Kazanimlar ve Gelistirilen Olcme Araclar

10. SINIF

e SAYFA
KAZANIM OLCME ARACI NUMARASI
Concept Map 27
E10.2.W1. Students will be able to write an opinion paragraph
about their plans. Performance Assessment 33
Word Association Test 36
Performance Assessment 38
E10.5.52. Students will be able to book a room at a hotel / a table in .
restaurant etc. Structured Grid 41
Word Association Test 43
Open-Ended Question 45
E10.6.51. Students will be able to talk about the consequences of Perf A : 47
wasting energy sources. eriormance Assessmen
Worksheet 50
E10.7.W1. Students will be able to write a process paragraph/ | Proiect 53
blog about their favourite festival. Word Association Test 57
Performance Assessment 59
E10.8.51.Students will be able to make comments on innovations .
by stating causes and effects. Word Association Test 62
Diagnostic Tree 64
Di icT 67
E10.9.R1. Students will be able to guess the meaning of lagnostic Tree
unfamiliar vocabulary using contextual clues from a text about | Performance Assessment 70
modern heroes and heroines. .
Word Association Test 73
Performance Assessment 75
E10.9.W1. students will be gble to write a paragraph imagining Word Association Test 78
themselves as a hero / heroine.
Concept Map 80




OGRETMEN REHBER KiTABI:]

: IN-CLASS ASSESSMENT SAMPLE 1 E
SUBJECT ENGLISH

GRADE 10

THEME Plans

LEARNING OUTCOME E10.2. W1. Students will be able to write an opinion paragraph about their plans.

COGNITIVE STAGE Understand

RECOMMENDED TIME 15 minutes

ASSESSMENT TOOL Concept Map

WHAT IS EXPECTED Students are expected to read the given opinion paragraph and fill in the blanks in
FROM STUDENTS the concept map with the given expressions in an appropriate way.

A) Each correctly placed phrase will be evaluated as 1 point. Since there are 3
concepts in the concept map;

3 - 1=3 points
\ . sequence and organise the
support the topic .
topic sentences
sentence
) Ve
topic sentence and the
writer’s opinions
ASSESSMENT 1

restates the topic
sentence

B) You will get 2 points for each appropriate sentence in your paragraph.
10 - 2=20 points

The highest score a student can get is 23 points.

Students who misplace the given expressions are recommended to revise the
given opinion paragraph.

If phrases are misplaced by the majority of the class, it is recommended that the
teacher re-teach the topic.

FEEDBACK
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¥ »
IN-CLASS ASSESSMENT SAMPLE 1 v

CONCEPT MAP
WRITING AN OPINION PARAGRAPH

A) Put the given expressions in the gaps in the concept map to form a meaningful sentence. Each correctly placed
statement will be evaluated as 1 point. The highest score you can get is 3 points.

« sequencers
« supporting sentences

- concluding sentence

\ h ] sequence and organise
support the topic the topic sentences
sentence

\ /

topic sentence and the
writer’s opinions

restates the topic
sentence

28
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g »
IN-CLASS ASSESSMENT SAMPLE 1 v

CONCEPT MAP
ANSWER KEY

A) Put the given expressions in the gaps in the concept map to form a meaningful sentence. Each correctly placed
statement will be evaluated as 1 point. The highest score you can get is 3 points.

« sequencers
« supporting sentences

« concluding sentence

supporting
sentences

\ h ) sequence and organise
support the topic the topic sentences
sentence

\ /

topic sentence and the
writer’s opinions

sequencers

restates the topic
sentence

concluding
sentence

29
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/‘\,\\‘
IN-CLASS ASSESSMENT SAMPLE 1 v

CONCEPT MAP

WRITING AN OPINION PARAGRAPH

B) Below is a concept map containing information to form an opinion paragraph about choosing the right career.
Study the map and write an opinion paragraph of 10 sentences by paying attention to the given details.

While writing your paragraph, make sure that you...

+ use a proper topic sentence covering your main idea.

+ use sequencers to organise your paragraph.

+ support your topic sentence by given supporting details in the map.
+ give examples to detail your supporting sentences.

+ restate your topic sentence to conclude your paragraph.

You will get 2 points for each appropriate sentence in your paragraph. The highest score you can get is 20.

( e (your example(s)
dyOUf ;’;“jmp e(s depend(s) on your skills
epend(s) on your and qualifications)

interests and passions)

N /

such as
for example
skills and
interests and qualifications
passions
\ /‘
requires discovering involves knowing

\ /

CHOOSING THE RIGHT
CAREER

related to

personality
type

for instance

|
v

(your example(s) depend(s)
on your personality type)

30
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Your paragraph:

31



32

SINIF iCi DEGERLENDIRME

o »
IN-CLASS ASSESSMENT SAMPLE 1 v

CONCEPT MAP

ANSWER KEY
Sample Opinion Paragraph

In my opinion, all young people should consider many different factors when they plan their careers. First, they
should discover their interests and passions. For example, if you love spending time with children, it will be quite
satisfying for you to be a teacher or a paediatrician. Secondly, it is important to know your skills and qualifications
well. It will be very difficult to study medicine if you are not good at certain courses such as maths or science. On
the other hand, if you like thinking over language and playing with words, being an author or maybe a linguist
could be great for you. Finally, your personality type could say a lot about the type of career that would be best
for you. For instance, a career that requires a lot of communication with different people will be perfect for an
extrovert, while the same thing can be very challenging for an introvert. To summarise, there are a variety of
issues that young people should take into account while choosing suitable professions for themselves.
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: IN-CLASS ASSESSMENT SAMPLE 2 E
SUBJECT ENGLISH

GRADE 10

THEME Plans

LEARNING OUTCOME E10.2. W1. Students will be able to write an opinion paragraph about their plans.

COGNITIVE STAGE Create

RECOMMENDED TIME | 80 minutes

ASSESSMENT TOOL Performance Assessment

The students are asked to write an opinion paragraph about their future plans.
WHAT IS EXPECTED At the end of the first lesson, they are expected to finish the first draft of their
FROM STUDENTS paragraphs. In the second lesson, they are expected to review their paragraphs
and prepare their final copies.

ASSESSMENT Rubric

Considering the results of the assessment, it is recommended that further studies
FEEDBACK be carried out to eliminate students’ learning gaps related to the topic of ‘writing
an opinion paragraph about plans’.
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/\,\\’
IN-CLASS ASSESSMENT SAMPLE 2 v

PERFORMANCE ASSESSMENT

WRITING AN OPINION PARAGRAPH
Instruction:

In this task, you are expected to write an opinion paragraph about your future plans and share it with the class.

Before starting the task, you should...
+ choose a partner to check each other’'s work while performing the task.

When performing the task, you should...

+ write down all the ideas and information related to the topic.

+ organise your ideas in a logical order to increase your paragraph’s coherency.
+ plan your paragraph’s structure and make the first draft.

+ exchange your draft with your partner and check each other’s work.

+ organise your paragraph and prepare the final copy.

At the end of your task, you should...

+ share the paragraph you have written with the class.
+ submit your work to your teacher on time.
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> g
IN-CLASS ASSESSMENT SAMPLE 2 v
RUBRIC
o Very Good Good Needs
Criteria Improvement
(3) ) )

Organisation

The paragraphiswell-organised.
The topic is clearly stated, and
the content point is elaborated

with the supporting ideas.

The conclusion is generalised

appropriately.

The paragraph is mostly
organised.

The content point s
partly elaborated with the
supporting ideas.

The conclusion does not fully
cover the topic.

The paragraph is
disorganised. The

focus of the supporting
sentences is far from the
topic, and the conclusion
is irrelevant to the overall
content.

Coherence and

The paragraph has a single
focus related to supporting
sentences.

Sequencers are applied

The paragraph’s focus is
mostly consistent with the
topic.

There are minor misuses of

The paragraph lacks
cohesion and coherence.
The sequencers

are either not used

Cohesion appropriately to demonstrate | sequencers. appropriately or not used
the order of the ideas. atall.
Grammatical structures are Most grammatical structures | Most grammatical
used appropriately. are used accurately. structures are used
There are no inaccuracies that | There are occasional inaccurately, and the
Grammar disrupt communication. inaccuracies that do not inaccuracies cause
cause a serious disruption in | serious disruptions in
communication. communication.
A wide range of vocabulary A good range of vocabulary | A limited range of
is used accurately, and the is used and is occasionally vocabulary is used, and it
vocabulary used is relevantto | inaccurate. is mostly inaccurate and
Vocabulary the subject. The vocabulary is mostly irrelevant to the topic.
relevant to the topic.
TOTAL SCORE

The highest score that can be obtained from this rubric is 12, and the lowest score is 4.
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: IN-CLASS ASSESSMENT SAMPLE 3 E
SUBJECT ENGLISH

GRADE 10

THEME Plans

LEARNING OUTCOME E10.2.W1. Students will be able to write an opinion paragraph about their plans.

COGNITIVE STAGE Apply

RECOMMENDED TIME 10 minutes

ASSESSMENT TOOL Word Association Test*

The students are expected to write down the words / phrases that come to mind
when they think about the phrase ‘future plans’ and use these words / phrases in
a sentence by associating them with the phrase ‘future plans'.

WHAT IS EXPECTED
FROM STUDENTS

Part 1
Students will get 1 point for each word / phrase about the phrase ‘future plans’.
e.g. career

ASSESSMENT Part 2

Students will get 2 points for each meaningful sentence about the phrase ‘future
plans’.

e.g. | will choose a medical career in the future.

This assessment tool is used to find out how ready students are for the subject
before teaching it. If the students have difficulty in carrying out the task, it is best
to figure out their strengths and weaknesses based on their readiness and then
plan the teaching process around what the students need.

FEEDBACK

* Since this assessment tool is designed to measure students' readiness levels for writing an opinion paragraph,
it is recommended to be used as a pre-writing activity.
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> 9
IN-CLASS ASSESSMENT SAMPLE 3 v

WORD ASSOCIATION TEST
FUTURE PLANS

PART 1

Write the words / phrases that come to your mind when you hear the phrase ‘FUTURE PLANS'.

You will get 1 point for each word / phrase.

FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS
FUTURE PLANS

PART 2

Write a meaningful sentence with the word / phrase you have written in Part 1 by associating it with the
phrase ‘FUTURE PLANS’.

You will get 2 points for each meaningful sentence.

1st Sentence

2" Sentence

3 Sentence

4" Sentence

5" Sentence

6" Sentence

7" Sentence

8" Sentence

9t Sentence

10" Sentence

37



38

SINIF iCi DEGERLENDIRME

: IN-CLASS ASSESSMENT SAMPLE 4 E
SUBJECT ENGLISH

GRADE

10

THEME

Travel

LEARNING OUTCOME

E10.5.S2. Students will be able to book a room at a hotel / a table in a restaurant
etc.

COGNITIVE STAGE Apply
RECOMMENDED TIME 20 minutes
ASSESSMENT TOOL Performance Assessment

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to remember the words / phrases / sentences / questions
that they are supposed to know about booking a hotel room.

ASSESSMENT Rating Scale
When this tool is used after the instruction of the course as an evaluation method,
FEEDBACK the students who cannot speak well enough and cannot ask and answer the

questions as expected are advised to study the given questions more.
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OGRETMEN REHBER KiTABI:]
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v

PERFORMANCE ASSESSMENT

BOOKING A TABLE AT A RESTAURANT

Instruction:

In this task, you are expected to work in pairs and ask as a customer and answer as a check-in desk officer the
following questions and some other questions about booking a room at a hotel. Keep in mind that the given phrases

/ sentences / questions are some examples for you.

Before you start:

Examine the phrases / sentences / questions below and think about the possible replies.

Phrases / Sentences / Questions for a check-in
desk officer

Phrases / Sentences / Questions for a customer

How can | help you?

When is it for?

How many rooms do you want?
Let me check for the vacancies.
We have vacancies available.
Could | take a contact number?
Your reservation is done.

May | have your name / surname?

I'd like to make a reservation for the weekend.

| would like to book a (single / double / twin) room for
two nights.

| will check in on Friday.

Do you have any vacancies?

Do you have any double rooms left for the weekend?
What's the price per night?

How much is a single room / double room?

What time is check-in / check-out?

Do you have a car park?

Is breakfast included?

During the activity:

While you are asking and answering questions, you and your pair are expected to record your voice using a voice

recorder or take a video of the conversation.

You have 20 minutes to plan, talk, and complete the activity.
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: IN-CLASS ASSESSMENT SAMPLE 4

RATING SCALE

Criteria

Very Good
4

Good
(3)

Average

()

D
< Ve
v
Needs

Improvement

)

Knowledge of the
basic principles
and concepts
related to the
subject

Design and
organisation of
the dialogue

Using the given
expressions
effectively

Using time
efficiently

Using verbal
expressions and
body language
effectively

Using voice
effectively

TOTAL SCORE

The highest score that can be obtained from this scale is 24, and the lowest score is 6.



OGRETMEN REHBER KiTABI:]

: IN-CLASS ASSESSMENT SAMPLE 5 E
SUBJECT ENGLISH

GRADE 10

THEME Travel

E10.5.S2. Students will be able to book a room at a hotel / a table in a restaurant

LEARNING OUTCOME
etc.

COGNITIVE STAGE Apply

RECOMMENDED TIME 10 minutes

ASSESSMENT TOOL Structured Grid

Students are expected to read and understand the questions / statements of
different people at a hotel or a restaurant and answer the questions about them
correctly by focusing on the specific information in them.

Answer Key
1.1,4,8,9
1I.2,3,5,6,7
. 2,6,7
IV.1,4,9
V.2,3,56,7,8

WHAT IS EXPECTED
FROM STUDENTS

Sample Key 1:

Suppose that the student answers the first question correctly by choosing ‘1, 4, 8, and
9’ for question | by doing all of them correctly.

In this case,

C1= Number of correctly selected boxes,

C2=Total number of correct boxes,

C3= Number of incorrectly selected boxes,

C4=Total number of incorrect boxes,

ASSESSMENT soitis;

C1=4,C2=4,C3=0,and C4=5.

The formula will be: (C1:C2) - (C3:C4)=4/4-0/5=1.

When the formula above is applied, it is seen that the result is 1.

The result obtained by adding 1 to this value and multiplying by 5 shows the
student’s score.

(14+1) . 5= 10 points

Sample Key 2:

Suppose that the student answers ‘1, 4, 6, and 7' for question .

In this case,

C1=2,C2=4,C3=2,andC4=5.

(C1:C2) - (C3:C4)=2/4-2/5=0.1.

When 1 is added to the found value and multiplied by 5, the result is 5.5, which
shows the student's overall score.

Students who choose the wrong boxes are recommended to the phrases /
sentences/questions about booking a room at a hotel / a table in a restaurant. If the
boxes are chosen incorrectly by the majority of the class, it is recommended that
the teacher re-teach the topic, corrects learning deficiencies and misconceptions.

FEEDBACK
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IN-CLASS ASSESSMENT SAMPLE 5 v 4

STRUCTURED GRID

The boxes containing the questions / statements of different people at a hotel or a restaurant are given
in the structured grid below, and the questions are given under the structured grid.

You are expected to answer the questions using the numbers in the boxes.

You can use the same box as an answer to more than one question.

When you answer all questions correctly, the highest score you can get is 50.

Hello, how can | | would like Do you

| help you? to make a have any
reservation for | vacancies?
the weekend.

4. 5. 6.
When is it for? | Is breakfast | Can | pay with
included? the credit
card?
7. 8. 9.
| would like to | Do you have Could | take
book aroom/ | any luggage? a contact
table. number?

Read the questions / statements and write the correct number for each question. You can use
each number more than once.

I. Which of the box / boxes can you hear from a receptionist at a hotel?

Il. Which of the box / boxes can you hear from a hotel customer?

lll. Which of the box / boxes can you hear from a customer of a restaurant?
IV. Which of the box / boxes can you hear from a secretary of a restaurant?

V. Which of the box / boxes cannot you hear from a secretary of a restaurant?
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: IN-CLASS ASSESSMENT SAMPLE 6 E
SUBJECT ENGLISH

GRADE 10

THEME Travel

E10.5.52. Students will be able to book a room at a hotel / a table in a restaurant

LEARNING OUTCOME
etc.

COGNITIVE STAGE Analyse

RECOMMENDED TIME 10 minutes

ASSESSMENT TOOL Word Association Test

WHAT IS EXPECTED Students are expected to remember the words / phrases that they are supposed
FROM STUDENTS to know about how to book a hotel room.

Part 1
Students will get 1 point for each word / phrase about 'booking a hotel room'.
e.g. a single / double room

ASSESSMENT Part 2
Students will get 2 points for each meaningful sentence / question about
'booking a hotel room'.
e.g. | would like to make a reservation.
How much is a single room / double room?

When this tool is used after the instruction of the course as an evaluation method,
the students who cannot remember enough words / phrases are recommended
to revise the words / phrases of the theme again. Besides, the teachers can elicit
the answers from other students who are able to complete the activity correctly
and make the students not having remembered enough words recall the words /
phrases about booking a hotel room.

FEEDBACK
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WORD ASSOCIATION TEST
BOOKING A HOTEL ROOM
PART 1
Write the words / phrases that come to your mind when you hear the phrase ‘BOOKING A HOTEL ROOM'.

You will get 1 point for each word / phrase.

BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM
BOOKING A HOTEL ROOM

PART 2

Make a meaningful sentence / question with each word / phrase you have written in Part 1.
You will get 2 points for each meaningful sentence.

1st Sentence / Question

2" Sentence / Question

3 Sentence / Question

4 Sentence / Question

5t Sentence / Question

6" Sentence / Question

7" Sentence / Question

8" Sentence / Question

9t Sentence / Question

10" Sentence / Question
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SUBJECT ENGLISH

GRADE 10

THEME Helpful Tips

E10.6.S1. Students will be able to talk about the consequences of wasting energy
sources.

LEARNING OUTCOME

COGNITIVE STAGE Analyse

RECOMMENDED TIME | 40 minutes

ASSESSMENT TOOL Open-Ended Question

WHAT IS EXPECTED Students are expected to give correct answers after they have read the passage
FROM STUDENTS about the consequences of wasting energy sources.

Possible Answers

1. Their running out in the future and causing environmental harm because of the
gases they produce that contribute to global warming and climate change.

2. Producing energy requires resources and money; if we waste energy, we also
lose money and resources. This means we end up paying more for energy than
we should.

3. By reducing the amount of non-renewable energy sources we use, we can
reduce the environmental harm due to their production and use. The less energy
we use, the less we need to produce, which means less fossil fuels must be taken
from the ground and burned, releasing harmful pollutants into the air.

4. Using non-renewable energy sources can harm the environment, waste money,
ASSESSMENT and run out in the future.

5. By making lifestyle changes, improving energy efficiency, and developing
or investing in new and alternative energy sources. Another way to address
the problem of non-renewable energy sources running out is to encourage
conservation. By using less energy and consuming fewer resources, we can
reduce our reliance on non-renewable sources and extend their lifespan. We can
help to extend the lifespan of non-renewable sources and transition towards a
more sustainable energy future.

The student will receive 1 point for each correct answer. The highest score a
student can get is 5. Some key words and key phrases as to the answer to the
questions are also acceptable for an answer to be correct.

Considering the results of the assessment, it is recommended that further studies
FEEDBACK be carried out to eliminate students’ learning gaps related to the topic of ‘wasting
energy sources’.
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OPEN-ENDED QUESTION

Read the paragraph and answer the questions below. You will receive 1 point for each correct
answer. The highest score you can get is 5.

Energy is essential for our daily lives. We use it to power our homes, cars, etc. However, some of the energy
sources we use are not renewable, meaning we cannot produce them again once they are gone. Fossil fuels
like coal, oil, and gas are some examples of these non-renewable sources. They took millions of years to form,
but we use them much faster than nature can replenish them. This means that if we continue using them at
the current rate, they will run out in the future. Using such non-renewable energy sources can also be harmful
to the environment. They produce gases like carbon dioxide that can contribute to global warming and climate
change. These changes can cause problems, including more extreme weather events and rising sea levels.
Moreover, wasting energy sources also means wasting money. If we use energy inefficiently, we end up paying
more than we need to. This is because making energy costs money and resources, and if we waste energy, we
alsolose money and resources. Therefore, we need to be mindful of our energy usage and conserve itwhenever
possible. By doing so, we can reduce the harmful effects on the planet and save money simultaneously.

1. What are the main consequences of using non-renewable energy sources?

2. How does using energy inefficiently waste money and resources?

3. How can conserving energy help reduce its harmful effects on the planet? Add your own ideas and share
them with your classmates.

4. Why do we need to be mindful of our energy usage?

5. How can we provide some potential long-term solutions to the problem of non-renewable energy sources
running out? Add your own ideas and share them with your classmates.
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: IN-CLASS ASSESSMENT SAMPLE 8 E
SUBJECT ENGLISH

GRADE 10

THEME Helpful Tips

E10.6.S1. Students will be able to talk about the consequences of wasting energy
sources.

LEARNING OUTCOME

COGNITIVE STAGE Apply

RECOMMENDED TIME 1 month

ASSESSMENT TOOL Performance Assessment

Students are expected to:
+ learn what carbon footprint is.

WHAT S EXPECTED + calculate how much carbon footprint their family make per month.

FROM STUDENTS * research and implement ways to reduce their family’s carbon footprint.
« create a poster with all the data they have obtained and share it with class.
Rating Scale

ASSESSMENT Poster Assessment Scale

FEEDBACK Considering the results of the assessment, it is recommended that further studies

be carried out to eliminate students’ learning gaps related to the topic.
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PERFORMANCE ASSESSMENT

HELPFUL TIPS
Instruction:

In this task, you are expected to calculate your family’s carbon footprint, investigate how your family can use energy
sources wisely and what steps they can take to reduce their carbon footprint, and share it with class.
It will be easier for you to follow the steps below while performing this task.

Before starting the task, you should...

- create a work plan.

« specify the tasks to be done in the plan.

» determine which data you will need during your research and which websites you will use during the
calculation phase.

« consult your teacher when you need.

When performing the task, you should...

« use a variety of sources (textbooks, online resources, etc.) for your research.
« search for answers to questions such as...

® What are the consequences of wasting energy resources?

® What is a carbon footprint?

= How is it calculated?

® How much carbon footprint does your family have?

® What kind of measures can you take at home to reduce the carbon footprint?

Using the information you have obtained, create a text about the measures that can be taken individually to prevent
the waste of energy resources and reduce the carbon footprint and minimise the damage to the environment.

Create visual data about the topic.

Your poster should be...

« prepared to cover the content of the research.
« supported with related images and graphics.
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RATING SCALE

o Very Good Good Average Needs

Criteria Improvement
(@) 3) (2) ]
()
Effective introduction
Knowledge of the basic principles and
concepts related to the subject
Design and organisation of the
presentation
Using material effectively
Using time efficiently
Using verbal expressions and body
language effectively
Using voice effectively
TOTAL SCORE
The highest score that can be obtained from this rating scale is 28, and the lowest score is 7.
POSTER ASSESSMENT SCALE

_ Very Good Good Average Needs

Criteria Improvement
@ 3) 2 )

Presenting basic concepts and
information adequately and accurately on
the poster

Organisation and presentation of the topic

Using visuals that are compatible with the
content

Using grammar rules and punctuation
correctly

Design of the poster

Using the poster for its intended purpose

Creativity

TOTAL SCORE

The highest score that can be obtained from this rating scale is 28, and the lowest score is 7.
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SUBJECT ENGLISH

GRADE

10

THEME

Helpful Tips

LEARNING OUTCOME

E10.6.S1. Students will be able to talk about the consequences of wasting energy
sources.

COGNITIVE STAGE Analyse
RECOMMENDED TIME | 40 minutes
ASSESSMENT TOOL Worksheet

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to give correct answers to the questions about the
consequences of the wasting energy sources.

ASSESSMENT

Possible Answers for Question 1

Wasting energy sources means using more energy than we need or using it in
ways that are not efficient. This can happen when we leave lights or electronics
on when we are not using them, or when we use appliances that are not energy-
efficient.

* Leaving lights on in empty rooms

» Keeping electronic devices plugged in when not in use

+ Overusing air conditioning or heating

* Running the dishwasher or washing machine with only a few items

+ Leaving the fridge door open for too long

+ Taking long, hot showers

+ Driving alone instead of carpooling or using public transportation

+ Using incandescent light bulbs instead of energy-efficient LED bulbs
+ Not properly sealing windows and doors, leading to energy loss

+ Over-watering lawns and gardens

These are just a few examples, but there are many more ways that people can
waste energy in their daily lives. By identifying and addressing these sources
of waste, we can reduce our carbon footprint, save money on energy bills, and
contribute to a more sustainable future.
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Possible Answers for Question 2

+ If we do not use energy sources wisely, the Earth will face natural disasters and
climate change.

+ If we go on wasting energy sources, we will suffer from resource depletion.
Fossil fuels and other non-renewable energy sources are finite.

» Wasting energy sources can lead to increased pollution, which can damage
ecosystems and harm wildlife.

+ Polluted air and water can have negative impacts on public health, leading to
respiratory illnesses and other health problems.

+ Energy waste can lead to higher costs for businesses and people, as well as
missed chances to invest in renewable and sustainable energy sources.

Possible Answers for Question 3
ASSESSMENT Turn off lights, appliances, and electronics when they are not in use.

Use energy-efficient light bulbs and appliances.

Adjust your thermostat to a reasonable temperature and avoid heating or cooling
empty rooms.

Use public transportation, carpool, bike or walk instead of driving alone.

Unplug electronics when they are fully charged or not in use for a long period.
Use natural light instead of artificial light during the day.

Seal windows, doors, and other openings to reduce energy loss.

Install a programmable thermostat to automate temperature settings.

Purchase energy-efficient products and appliances.

Adopt a ‘reduce, reuse, recycle’ mentality to minimize waste and consumption.

Each meaningful sentence will be evaluated as 1 point.

Considering the results of the assessment, it is recommended that further studies

FEEDBACK be carried out to eliminate students’ learning gaps related to the topic.
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WORKSHEET

HELPFUL TIPS

1. Discuss with your classmates what energy waste is. Then give 5 common examples of energy waste that
you have observed in your daily life. You can take your notes below.

2. Talk about the possible consequences of wasting energy sources if we do not use them wisely by using
the phrases in the boxes. Add more phrases if possible.

damage the experience

natural balance increased

of ecosystems face health energy costs

problems

face natural suffer from

disasters and

resource

climate change depletion

3. What do you think are some solutions for reducing energy waste in our daily lives? Discuss with your
classmates. You can take your notes below.
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: IN-CLASS ASSESSMENT SAMPLE 10 E
SUBJECT ENGLISH

GRADE 10

THEME Food&Festivals

E10.7.W1. Students will be able to write a process paragraph / blog about their

LEARNING OUTCOME i .
favourite festival.

COGNITIVE STAGE Analyse

RECOMMENDED TIME | 5 months

ASSESSMENT TOOL Project

CONTENT OF THE PROJECT

Students are expected to research the festivals of 5 countries, one of which is
their own country. They are expected to give detailed information about the topics
below:

*Country of the festival

*The date the festival was held and how many days it lasted

*The meaning and importance of the festival

*Activities and traditional meals (if any) during the festival

*The costumes (if any) worn at the festival

Students are expected to prepare a report to present their projects.
WHAT IS EXPECTED

FROM STUDENTS PROJECT PRESENTATION

It is required...

+ to be prepared according to the content of the project
+ toinclude the sub-headings of the research

+ toinclude related visuals

* to include the sources used in its content

Also;

It is expected that the project will be presented in the classroom environment, and
it will be completed according to the working calendar and shared with the teacher
on a monthly basis.

Rating Scale

ASSESSMENT Self-Assessment Form

According to the work calendar, it is recommended to follow the activities
of each student in the project work on a monthly basis and to provide the
FEEDBACK necessary guidance. Considering the evaluation results at the end of the project
work process, it is recommended to carry out studies to eliminate the learning
deficiencies of each student.
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PROJECT

FESTIVALS AROUND THE WORLD
Instruction:

In this project, you are expected to research festivals around the world. Then, prepare a presentation. You choose
5 festivals from different countries, one of which is your own country. It will be convenient for you to follow the steps
below while carrying out this project.

Before you start researching, you should...

« create a study plan indicating the study to be done and your study schedule.
« consult your teacher when you need it.

While doing research, you should...

« benefit from journals, books, online resources, people and organisations in your neighbourhood for your research.
 prepare a report to present your project.

You will prepare a report to present it to the class. You should...

« prepare the research to cover the content.
« include the sub-headings supporting the related visuals.

* It is necessary to pay attention to the sources used in the content. Present the project report in a
maximum of 10 minutes.

Activities 15t month 2" month 3" month 4 month 5" month

Research on

X X X X
the subject
Evaluating the
findings of the X X X
research
p .
reparing a X X

general outline

Presenting the
project

The following rating scale has been prepared to inform you about the criteria by which your project will be
evaluated. The following criteria will guide you during the preparation and presentation of your project.
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RATING SCALE

. Needs
Perfect Good Medium .
SKILLS improvement
(4) (3) 2 P
. PROJECT PREPARATION
PROCESS

Determining the purpose of
the project

Making a study plan
suitable for the project

Gathering information from
different sources

Carrying out the project
according to the study plan

Il. CONTENT OF THE
PROJECT

Using the right information

Editing collected
information

Analysing data

Making inferences from the
data obtained

Demonstrating critical
thinking skills

Subheadings in the project
report

Preparing the project
in accordance with its
purpose

Using English correctly and
properly in the project

Creativity

TOTAL

The highest score that can be obtained from this scale is 52, and the lowest score is 13.
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SELF-ASSESSMENT FORM

Name and Surname: ......ccoccviveereerireeree e renrann

This form has been prepared to evaluate yourself. Mark the option that best reflects your work with an X. The
highest score that can be obtained from this self-assessment form is 18, and the lowest score is 6.

GRADES
SKILLS Always Sometimes Never
(3) (2 (1)

1. | followed the instructions.

2. | used different sources in my research.

3. | used different materials during my studies.

4. | carried out the steps in accordance with the study
schedule.

5. | consulted my teacher when | needed.

6. | presented my report in the classroom.

Answer the following questions taking into account the project work you have done.

1. What | learned from this project:
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SUBJECT ENGLISH

GRADE 10

THEME Food&Festivals

E10.7.W1. Students will be able to write a process paragraph / blog about their

LEARNING OUTCOME ) .
favourite festival.

COGNITIVE STAGE Apply

RECOMMENDED TIME 10 minutes

ASSESSMENT TOOL Word Association Test

Students are expected to write the words or phrases that come to mind about 'the
national dishes of countries' and to make meaningful sentences by using these
words or phrases.

WHAT IS EXPECTED
FROM STUDENTS

Part 1

Students will get 1 point for each word / phrase about 'the National Dishes of
Countries'.

e.g. sushi

ASSESSMENT Part 2

Students will get 2 points for each meaningful sentence about 'the National Dishes
of Countries'.

e.g. Sushi is one of the national dishes of Japan, and it consists of rice and raw
fish.

When this tool is used after the instruction of the course as an evaluation method,
the students who cannot remember enough words / phrases are recommended
to revise the words / phrases of the theme again. Besides, the teachers can elicit
the answers from other students who are able to complete the activity correctly
and make the students not having remembered enough words recall the words /
phrases about national dishes.

FEEDBACK
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WORD ASSOCIATION TEST
NATIONAL DISHES OF COUNTRIES

PART 1

Write the words / phrases that come to your mind when you hear the phrase ‘NATIONAL DISHES OF
COUNTRIES'.

You will get 1 point for each word.

NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES
NATIONAL DISHES OF COUNTRIES

PART 2
Write about your favourite festival using the word / phrase you have written in Part 1.
You will get 2 points for each meaningful sentence.

18t Sentence

2" Sentence

3 Sentence

4 Sentence

5t Sentence

6" Sentence

7" Sentence

8" Sentence

9" Sentence

10t Sentence
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SUBJECT ENGLISH

GRADE 10

THEME Digital Era

E10.8.S1. Students will be able to make comments on innovations by stating

LEARNING OUTCOME
causes and effects.

COGNITIVE STAGE Create

RECOMMENDED TIME 1 week

ASSESSMENT TOOL Performance Assessment

Students are expected to prepare posters by using tips.
Students are expected to share their posters with the class in the form of an oral
presentation.

WHAT IS EXPECTED
FROM STUDENTS

+ Rating scale

ASSESSMENT
» Poster assessment scale

Considering the results of the assessment, it is recommended that further studies

FEED ) L . :
BACK be carried out to eliminate students’ learning gaps related to the topic.
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PERFORMANCE ASSESSMENT

PREPARING A POSTER DESCRIBING AN INNOVATION
Instruction:

You are expected to prepare a poster describing an innovation and share your posters with the class in the form of
an oral presentation. You have 2 weeks for your task.

Before you start, you should...

« create a work plan.
- make a plan.
« identify the materials you need.

In the poster, you should...

. choose an innovation which has changed our lives over the past 10 years.

. explain the innovation briefly.

. explain the advantages or disadvantages of the innovation.

. share your opinions about the innovation by stating reasons and results.

. ask your friends to share their opinions about the innovation by stating reasons and results.

O s WON =

You have a maximum of 10 minutes to present your poster in class.

After finishing your task, you should pay attention to the following:
Your poster should...

« be prepared to cover the content of the research.
« contain subtitles of the content.

« be supported with the related images.

« include the sources you have used.

Submit your work to your teacher on time.
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RATING SCALE
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Criteria

Very Good
4

Good
(3)

Average

()

Needs
Improvement

U]

Effective introduction

Knowledge of the basic principles and
concepts related to the subject

Design and organisation of the
presentation

Using material effectively

Using time efficiently

Using verbal expressions and body
language effectively

Using voice effectively

TOTAL SCORE

The highest score that can be obtained from this rating scale is 28, and the lowest score is 7.

POSTER ASSESSMENT SCALE

Criteria

Very Good
4

Good
(3)

Average

()

Needs
Improvement

)

Presenting basic concepts and information
adequately and accurately on the poster

Organisation and presentation of the topic

Naming visuals such as pictures or
graphics

Using visuals that are compatible with the
content

Using grammar rules and punctuation
correctly

Design of the poster

Using the poster for its intended purpose

Creativity

TOTAL SCORE

The highest score that can be obtained from this rating scale is 32, and the lowest score is 8.
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SUBJECT ENGLISH

GRADE

10

THEME

Digital Era

LEARNING OUTCOME

E10.8.S1. Students will be able to make comments on innovations by stating
causes and effects.

COGNITIVE STAGE Understand
RECOMMENDED TIME 10 minutes
ASSESSMENT TOOL Word Association Test

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to remember the words / phrases that they are supposed
to know about ‘innovations’.

ASSESSMENT

Part 1
Students will get 1 point for each word / phrase about ‘innovations’.
e.g. smartphones

Part 2
Students will get 2 points for each meaningful sentence about ‘innovations’.
e.g. Smartphones have made communication both easier and faster in our lives.

FEEDBACK

When this tool is used after the instruction of the course as an evaluation method,
the students who cannot remember enough words / phrases are advised to look
at the words / phrases of the theme again. Besides, the teachers can get the
answers from other students who are able to complete the activity correctly and
make the students not having remembered enough words revise the words /
phrases about innovations.
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WORD ASSOCIATION TEST
DIGITAL ERA
PART 1

Write the words / phrases that come to your mind when you hear the word INNOVATIONS'.
You will get 1 point for each word.

INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS
INNOVATIONS

PART 2

Make a meaningful sentence with each word / phrase you have written in Part 1 INNOVATIONS'.

You will get 2 points for each meaningful sentence.

1st Sentence

2" Sentence

3 Sentence

4™ Sentence

5t Sentence

6" Sentence

7" Sentence

8™ Sentence

9t Sentence

10" Sentence
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SUBJECT ENGLISH

GRADE

10

THEME

Digital Era

LEARNING OUTCOME

E10.8.S1. Students will be able to make comments on innovations by stating
causes and effects.

COGNITIVE STAGE Apply
RECOMMENDED TIME | 15 minutes
ASSESSMENT TOOL Diagnostic Tree

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to make the right choices from the given propositions
(statements) regarding ‘innovations’.

ASSESSMENT

Students will get 1 point for each correct choice until reaching the exits. In order
to get 3 full points, the students must reach the 6™ Exit.

Part 1

A student who reaches Exit 6 makes the right choice by choosing ‘F’ for the 1st
proposition (statement) and reaches the 3" proposition (statement). By choosing
‘T’ for the 3" proposition (statement), s/he makes the right choice and reaches the
6" proposition (statement). S/he makes the right choice by choosing ‘F’ for the
6" proposition (statement). In this case, the student makes 3 correct choices and
gets 3 points.

Part 2

A student reaching Exit 6 makes the right choice by choosing ‘F’ for the 1%
proposition (statement) and reaches the 3 proposition (statement). By choosing
‘F’ for the 3™ proposition (statement), s’/he makes the wrong choice and s/he
makes the wrong choice by choosing ‘F’ for the 7" proposition (statement). In this
case, the student makes 1 right and 2 wrong choices and gets 1 point.

FEEDBACK

Students who reach the wrong exit are recommended to review the topic of
‘Digital Era’.

Considering the achievements of the majority of the class, it is recommended that
studies should be carried out to eliminate them if incomplete or incorrect learning
and misconceptions occur.
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DIAGNOSTIC TREE
INNOVATIONS

Below is a diagnostic tree containing True (T) / False (F) propositions (statements) about innovations. If
you think the given proposition (statement) is true, you should choose ‘T’ option, if you think it is false, you
should choose ‘F’. You will be able to reach one of eight different exit points by choosing True (T) / False
(F) starting from the first proposition (statement).

You will get 1 point for each correct choice until reaching the exits. The highest score you can get is 3
points.

Consider the relation of the reasons and their results about innovations of our digital era while determining
your choices.

1. Technological devices such
as electric cars, smartphones,
and cameras are all useless
and a waste of money as
people can do any job that
those devices do.

v v

2. Since they may be used for
education and training,
smartphones can be highly
helpful for personal and social
growth.
-

3. Every type of digital
technology has the potential to
be used in ways that either help

people or harm them.

T F T F

Y Y Y Y

6. Excessive use of
digital technology is always
good for children's mental

health because it helps
them make a lot of friends.

4. Social media is always
addictive for everyone as
people want to check it
constantly without even
realising it.

5. Because using social
media can have both positive
and bad impacts, we should

use it responsibly.

7. Electric cars are getting more
and more popular since they
are environmentally friendly

and have zero emissions.
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ANSWER KEY
INNOVATIONS

1. Technological devices such
as electric cars, smartphones,
and cameras are all useless
and a waste of money as
people can do any job that
those devices do.

v v

Ve
2. Since they may be used for L
education and training, 9. Every typs of d'g'ta.l
. technology has the potential to
smartphones can be highly h .
g be used in ways that either help
helpful for personal and social
people or harm them.
growth.
o
T F T F
\ 4 Y A4 Y

4. Social media is always

o 5. Because using social
addictive for everyone as } L
- media can have both positive
people want to check it

and bad impacts, we should
use it responsibly.

6. Excessive use of . .
- . 7. Electric cars are getting more
digital technology is always

good for children's mental 2T PERET S1res 112y
health because it helps are environmentally friendly
(el & (o G T, and have zero emissions.

constantly without even
realising it.
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SUBJECT ENGLISH

GRADE

10

THEME

Modern Heroes and Heroines

LEARNING OUTCOME

E10.9.R1. Students will be able to guess the meaning of unfamiliar vocabulary
using contextual clues from a text about modern heroes and heroines.

COGNITIVE STAGE Understand
RECOMMENDED TIME 15 minutes
ASSESSMENT TOOL Diagnostic Tree

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to make the right choices from the statements regarding
‘Who’s your hero / heroine? Why?’.

ASSESSMENT

Students will get 1 point for each correct choice until reaching the exit. To get
3 total points, the students must reach the 7™ exit.

Sample 1

The students must follow these steps in order to reach the correct exit: When
the students choose ‘F’ for the 1%t proposition (statement), they make the right
choice and reach the 3 proposition (statement). When they choose ‘F’ for
the 3™ proposition (statement), students make the right choice and reach the
7" proposition (statement). When they choose ‘T’ for the 7™ proposition
(statement), they make the right choice and reach the 7" Exit, which is the correct
answer. In this case, the students make 3 correct choices and get 3 points.

Sample 2

The students must follow these steps in order to reach the correct exit: When
the students choose ‘T’ for the 1%t proposition (statement), they make the wrong
choice and reach the 2" proposition (statement). When they choose ‘F’ for the
2 proposition (statement), students make the wrong choice and reach the
5% proposition (statement). When they choose ‘T’ for the 5" proposition (statement),
they make the wrong choice and reach the 3™ Exit, which is the wrong answer. In
this case, the students make 3 wrong choices and get 0 points.

FEEDBACK

Students who reach the wrong exit are recommended to read the text again
carefully.
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DIAGNOSTIC TREE
WHO IS YOUR HERO / HEROINE IN YOUR FAMILY? WHY?

Below is a diagnostic tree containing True (T) / False (F) statements about the text ‘Who’s your hero / heroine
in your family? Why?’ If you think the given information is true, you should choose option (T); if you think it is
false, you should choose option (F). You can reach one of eight exits by choosing True (T) / False (F) starting
from statement 1.

You will get 1 point for each appropriate choice (either T or F) until reaching the exit.
The highest score you can get is 3.
Who is your hero / heroine in your family? Why?

My name’s Martha. | am a student at high school. Well, | have
Down’s syndrome. Have you ever heard the word Down’s
syndrome in your life? They say it happens because of a gene
problem before birth. It leads to some physical and intellectual
difficulties. Luckily, | can cope with those difficulties thanks to my
parents. My parents are my real heroes. They always support '§
me. | wouldn’t be a happy girl and study at high school if they
didn’t support and guide me. They are so patient indeed. They
spend most of their time with me, and | wish they had more time.
However, they say they are pleased when they spend time with

me.
1. A sight problem causes
Martha’s disability.
T F
Ve
2. Martha’s father and mother 3. Martha’s father and mother
are her heroes. are her heroes.
N
T F T F
A Y A
4 Martha's family is impatient 5. Martha’s family doesn’t 6. Martha can overcome 7. Martha has some
with her. like spending time with her. difficulties. difficulties in life.
T F T F T F T F

A4 A4 \ 4 \ 4 A4 A4 A4
[ 15t Exit ] [ 2N Exit ] [ 3" Exit ] [ 4t Exit ] [ 5t Exit ] [ 6t Exit ] [ 7t Exit ] [ 8th Exit ]
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WHO IS YOUR HERO / HEROINE IN YOUR FAMILY? WHY?

1. A sight problem causes
Martha’s disability.

T F
Ve
2. Martha’s father and mother 3. Martha’s father and mother
are her heroes. are her heroes.
-
T F F
Y Y Y Y
4 Martha's family is impatient 5. Martha’s family doesn’t 6. Martha can overcome 7. Martha has some
with her. like spending time with her. difficulties. difficulties in life.
T F T F T T F
Y Y Y Y Y Y Y

[ 18t Exit ] [ 2N Exit ] [ 3" Exit ] [ 4th Exit ] [ 5t Exit ] [ 6t Exit ] [ 7t Exit J [ 8th Exit ]
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SUBJECT ENGLISH

GRADE

10

THEME

Modern Heroes and Heroines

LEARNING OUTCOME

E10.9.S1. Students will be able to talk about their personal hero (who s/he is and
why s/he is their hero / heroine).

COGNITIVE STAGE Create
RECOMMENDED TIME 1 week
ASSESSMENT TOOL Performance Assessment

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to...
* prepare posters about their personal heroes / heroines.
+ share their posters with the class in the form of an oral presentation.

ASSESSMENT

+ Rating scale
» Poster assessment scale

FEEDBACK

Considering the results of the assessment, the students are recommended to
revise the topic in order to make up for their learning gaps related to the subject.
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PREPARE A POSTER ABOUT YOUR PERSONAL HERO / HEROINE

Instruction:
Prepare a poster about your personal hero / heroine and present it in the class.

Before you start, you should...

* make a plan.
« identify the materials you need.

In the poster you will prepare, you should...

+ say who your personal hero / heroine is and why.

« describe your personal hero / heroine by using adjectives.

- state his / her / its abilities by using ‘can’.

« use the photos of your personal hero / heroine or draw a picture of him / her / it.
* prepare a poster according to the content of the subject.

You have a week to prepare the poster, and you will have 10 minutes to present it in the class.

RATING SCALE

Needs
Improvement

(1M

Very Good Good Average
4 (3 (2

Criteria

Effective introduction

Knowledge of the basic principles and
concepts related to the subject

Design and organisation of the
presentation

Using material effectively

Using time efficiently

Using verbal expressions and body
language effectively

Using voice effectively

TOTAL SCORE

The highest score a student can get is 28, and the lowest score is 7.
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POSTER ASSESSMENT SCALE
Criteria O R Average Imp':c?:::lent
4 (3) (2

(1M

Presenting basic concepts and information
adequately and accurately on the poster

Organisation and presentation of the topic

Naming visuals such as pictures or
graphics

Using visuals that are compatible with the
content

Using grammar rules and punctuation
correctly

Design of the poster

Using the poster for its intended purpose

Creativity

TOTAL SCORE

The highest score a student can get is 32, and the lowest score is 8.
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SUBJECT ENGLISH

GRADE 10

THEME Modern Heroes and Heroines

E10.9.W1. students will be able to write a paragraph imagining themselves as a

LEARNING OUTCOME .
hero / heroine.

COGNITIVE STAGE Apply

RECOMMENDED TIME 10 minutes

ASSESSMENT TOOL Word Association Test

WHAT IS EXPECTED Students are expected to remember the words / phrases to describe 'the characteristics
FROM STUDENTS of a hero / heroine' and write a paragraph imagining they are a 'hero / heroine'.
Part 1

Students will get 1 point for each word / phrase about 'hero / heroine'.
e.g. bravery, superpower, intelligence, strength, justice, greatness, etc.

Part 2
The paragraph students have written is evaluated with the rating scale given. The
ASSESSMENT highest score a student can get is 30.

Example Paragraph:

| don’t have any superpowers, but with my bravery, intelligence, and strength,
| fight for justice and protect those in need. | face challenges head-on and never
give up, even when the odds seem impossible. As a hero, | inspire others to be
their best selves and strive for greatness.

If this assessment tool is used to determine students' readiness levels
before the subject is taught, it is recommended to identify students' strengths
and weaknesses based on their readiness levels and to plan the teaching process
according to their needs.

FEEDBACK If this tool is used after the instruction of the course as an evaluation
method, the students who cannot remember enough words / phrases are advised
to look at the words / phrases of the theme again. Besides, the teachers can get
the answers from other students who are able to complete the activity correctly
and make the students not having remembered enough words revise the words /
phrases about heroes / heroines.
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WORD ASSOCIATION TEST

MODERN HEROES AND HEROINES

PART 1

Say / Write the words / phrases that come to your mind when you hear ‘HERO / HEROINE’.

You will get 1 point for each word / phrase.

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

HERO / HEROINE

PART 2

/‘\\,\\‘
v

Imagine you are a hero / heroine and write a paragraph using each word / phrase you have written in Part 1.

RATING SCALE FOR WRITING

Criteria

Very Good (4)

Good
(3)

Average

(2

Needs
Improvement

(1)

Content

Organisation

Vocabulary

Grammar

Spelling and Punctuation

TOTAL SCORE

The highest score a student can get is 20, and the lowest score is 5.
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SUBJECT ENGLISH

GRADE 10

THEME Shopping

E10.10.W2. Students will be able to write an informative paragraph about prices

LEARNING OUTCOME and characteristics of a type of a product in order to compare their preferences.

COGNITIVE STAGE Create

RECOMMENDED TIME 1 week

ASSESSMENT TOOL Performance Assessment

Students are expected to prepare a poster by using some tips.
Students are expected to share their posters with the class in the form of an oral
presentation.

WHAT IS EXPECTED
FROM STUDENTS

* Rating scale

ASSESSMENT
» Poster assessment scale

Considering the results of the assessment, the students are recommended to

FEEDBACK revise the topic in order to make up for their learning gaps related to the subject.
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PERFORMANCE ASSESSMENT

PREPARE A POSTER ABOUT TWO PRODUCTS THAT YOU WANT TO BUY
Instruction:

You are expected to compare two products in terms of their price, look, quality, practicability, and features using
comparative adjectives and write an informative paragraph about features of two products.

Before you start, you should...

* make a plan.
* identify the materials you need.

In the poster, you should pay attention to the following:

* price

« look

« quality

« practicability
- features

You can also compare them in terms of their size, colour, weight, shape or what they are made of.

You have a maximum of 10 minutes to present your poster in the class.

RATING SCALE
Criteria Very Good Good Average Imp'::\?:;ent
4 (3 (2

M

Effective introduction

Knowledge of the basic principles and
concepts related to the subject

Design and organisation of the
presentation

Preparing a well-organised poster

Using time efficiently

Using grammar rules and punctuation
correctly

Creativity

TOTAL SCORE

The highest score a student can get is 28, and the lowest score is 7.



OGRETMEN REHBER KiTABl:]

/“;V
IN-CLASS ASSESSMENT SAMPLE 18 v
POSTER ASSESSMENT SCALE
Criteria Very Good Good Average Imptl:\(/eg;ent
4 (3 )

(1)

Addressing basic concepts and
information adequately and accurately on
the poster

Organisation and presentation of the topic

Naming visuals such as pictures or
graphics

Using visuals that are compatible with the
content

Using grammar rules and spelling
correctly

Design of the poster

Using the poster for its intended purpose

Creativity

TOTAL SCORE

The highest score a student can get is 32, and the lowest score is 8.
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SUBJECT ENGLISH

GRADE

10

THEME

Shopping

LEARNING OUTCOME

E10.10.W2. Students will be able to write an informative paragraph about prices
and characteristics of a type of a product in order to compare their preferences.

COGNITIVE STAGE Apply
RECOMMENDED TIME 10 minutes
ASSESSMENT TOOL Word Association Test

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to remember the words / phrases that they are supposed
to know about a product while buying.

ASSESSMENT

Part 1:

Each correct answer is 1 point.

e.g. cheap

Part 2:

e.g When buying a product, there are several factors that are important to
consider. First and foremost, it's essential to determine the quality of the product.
Research the brand and read reviews from other customers to ensure that the
item meets your expectations. Additionally, price is a critical factor, as you want
to ensure that you're getting a good deal. However, don't sacrifice quality for a
lower price. It's also important to consider the warranty or return policy in case
the product doesn't meet your expectations. Finally, consider the environmental
impact of the product, as sustainable and eco-friendly options are becoming more
widely available. By keeping these factors in mind, you can make an informed
decision when buying a product.

FEEDBACK

If this assessment tool is used to find out how ready students are for a
subject before teaching it, it is best to figure out their strengths and weaknesses
based on their readiness and then plan the teaching process around what the
students need.

If this assessment tool is used after the subject has been covered, it is
recommended that students who cannot write enough words or make meaningful
sentences at the end of the assessment should restudy the topic, and the mistakes
identified should be eliminated.
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WORD ASSOCIATION TEST
SHOPPING

PART 1

What are features while you are buying a product? Write the words / phrases that come to your mind when you hear the
phrase ‘BUYING A PRODUCT .

You will get 1 point for each word.

BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT
BUYING A PRODUCT

PART 2
Write a meaningful paragraph about the words / phrases you have written in Part 1.

You will get 20 points.

RATING SCALE FOR WRITING

Needs
improvement

(1)

Very Good Good Average
(4) (3) (2

Criteria

Content

Organisation

Vocabulary

Grammar

Spelling and Punctuation

TOTAL SCORE
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SUBJECT ENGLISH

GRADE

10

THEME

Shopping

LEARNING OUTCOME

E10.10.W2. Students will be able to write an informative paragraph about prices
and characteristics of a type of a product in order to compare their preferences.

COGNITIVE STAGE Understand
RECOMMENDED TIME 15 minutes
ASSESSMENT TOOL Concept Map

WHAT IS EXPECTED
FROM STUDENTS

Students are expected to place the following concepts in the gaps in the concept
map to form a meaningful sentence.

ASSESSMENT

You will get 20 points when you complete 2 exercises.

1-A. Each correctly placed phrase will be evaluated as 1 point. Since there are 10
concepts in the concept map;

10 . 1=10 points

The highest score a student can get from this exercise is 10 points.

.
is about\ /|5 about

is about

is about

is important while

is about

1-B. You will get 10 points if you write a well-organised paragraph about the
exercise 1-A.

When looking to buy a product, the first step is to determine the size and colour
you want. Whether it's a clothing item like artificial leather jackets or shoes with a
rubber sole, make sure to select the correct size from extra small to large. Next,
consider the colour options available, such as beige, indigo, dark, or light. Check
for any discounts or promotions available to ensure you are getting the best price
possible. If the item is heavy, keep in mind that shipping costs may be higher.
Finally, make sure the price is reasonable for the product you are getting. By
keeping these factors in mind, you can ensure a successful shopping experience.

FEEDBACK

Students who misplace the given expressions are recommended to revise the last
unit 'Shopping' again.

If phrases are misplaced by the majority of the class, it is recommended that the
teacher re-teach the topic.
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CONCEPT MAP
BUYING A PRODUCT
1-A. The concepts and concept map framework related to purchasing are given below.
Place the following words / phrases in the gaps in the concept map to form a meaningful sentence. Each

correctly placed word / phrase will be evaluated as 1 point. The highest score you can get from this exercise is
10.

WORDS / PHRASES ABOUT BUYING

artificial leather indigo
beige dark large
discount light

extra small reasonable
heavy rubber sole

is about\

is about

is about

is about

is important while
% > 3 colour
- A M
a 4
product

o @
L7% O
'5//6 ‘\s\((\Q

@
k-
%
“

weight material

L )

is about

is about

I )

81



SINIF iCi DEGERLENDIRME

/‘\,\\‘
IN-CLASS ASSESSMENT SAMPLE 20 v

1-B. Write a short paragraph about how to buy a product regarding the vocabulary given in the exercise 1-A. The
highest score you can get is 10 points.
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ANSWER KEY

1-A. Concept Map:

is about

is about

reasonable

is about

is about

is important while

beige dark

rubber sole

is about

is about

[artiﬁcial IeatherJ

1-B. Suggested paragraph:

When looking to buy a product, the first step is to determine the size and colour you want. Whether it's a clothing
item like artificial leather jackets or shoes with a rubber sole, make sure to select the correct size from extra small
to large. Next, consider the colour options available, such as beige, indigo, dark, or light. Check for any discounts
or promotions available to ensure you are getting the best price possible. If the item is heavy, keep in mind that
shipping costs may be higher. Finally, make sure the price is reasonable for the product you are getting. By
keeping these factors in mind, you can ensure a successful shopping experience.
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